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ABSTRACT 


This  study  sought  to  identify  existing  organizational  provi¬ 
sions  for  teaching  physical  education  in  the  elementary  schools  of 
Saskatchewan,  to  determine  the  type  of  organizational  plans  preferred 
by  teachers  and  administrators,  and  to  determine  the  extent  to  which 
teachers  feel  competent  in  teaching  physical  education*  In  addition, 
the  study  investigated  the  relationship  between  the  above  factors  and 
the  variables  of  size  of  school,  type  of  school,  and  the  teacher  charac¬ 
teristics  of  age,  sex,  and  amount  of  professional  preparation  in  physi¬ 
cal  education. 

To  secure  the  desired  information,  questionnaires  were  sent  to 
principals  and  teachers  in  a  randomly  selected  sample  of  thirty  city  and 
thirty  non-city  schools  in  the  province  of  Saskatchewan.  Following  the 
survey,  the  information  received  from  57  principals  and  588  teachers  was 
tabulated  and  the  findings  calculated  in  per  cent.  Comparisons  between 
sub-groups  of  the  sample  were  made  using  the  chi-square  test  of  inde¬ 
pendence. 

The  results  indicated  that  although  the  majority  of  elementary 
classrooms  are  being  taught  physical  education  by  the  classroom  teacher, 
some  departmentalization  and  semi -departmentalization  is  being  used  for 
instruction  in  physical  education  in  many  schools.  This  departmenta¬ 
lized  or  semi-departmentalized  type  of  organization  is  used  mainly  in 
the  upper  elementary  grades  and  is  more  common  in  large  schools  and  in 
non-city  schools. 
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It  was  found  that  approximately  one- third  of  the  teachers  have 
had  no  professional  preparation  for  teaching  physical  education  and  that 
over  one-third  of  the  teachers  feel  incompetent  in  teaching  most  or  all 
of  the  physical  education  program*  Where  departmentalization  or  semi- 
departmentalization  is  being  used,  the  teachers  \ho  are  teaching  physi¬ 
cal  education  tend  to  be  young,  to  have  better  than  average  qualifica¬ 
tions  for  teaching  physical  education,  and  to  feel  conpetent  in  teaching 
most  or  all  of  the  physical  education  program* 

The  study  revealed  that  except  for  grades  one  to  three,  both 
principals  and  teachers  prefer  to  have  physical  education  taught  using 
a  system  of  departmentalization  or  semi -departmentalization,  or  by  a 
special  physical  education  instructor  in  the  school.  Older  teachers 
and  teachers  with  little  or  no  qualifications  for  teaching  physical 
education  were  the  ones  most  likely  to  prefer  a  type  of  organization 
in  which  they  could  be  relieved  of  responsibility  for  teaching  this 
subject. 

It  was  hoped  that  this  investigation  would  provide  some  useful 
information  that  could  serve  as  a  guide  to  future  administrative  action. 
As  a  result  of  the  findings  it  was  recommended  that  in  grades  one  to 
three  physical  education  should  continue  to  be  taught  by  the  classroom 
teachers,  but  that  in  grades  four  to  eight  organizational  provision 
should  be  made  so  that  physical  education  could  be  taught  by  those 
teachers  most  capable  of  giving  instruction  in  this  subject.  It  was 
further  recommended  that  school  staffs  be  selected  so  that  on  each  staff 
there  would  be  at  least  one  teacher  with  special  qualifications  in  phy¬ 
sical  education.  It  was  recommended  that  teacher  education  programs 
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provide  opportunity  for  elementary  teachers  to  specialize  in  physical 
education  as  well  as  providing  all  prospective  elementary  school  teach¬ 
ers  with  some  preparation  for  teaching  physical  education.  It  was  also 
recommended  that  school  systems  provide  for  in-service  education  in  the 
field  of  physical  education. 
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CHAPTER  I 


THE  PROBLEM 

I.  INTRODUCTION 

Traditionally,  organization  for  staff  utilization  in  the  elemen¬ 
tary  school  has  centered  around  the  idea  of  the  self-contained  classroom 
whereby  one  teacher  instructs  the  pupils  of  a  certain  class  in  all  the 
studies  of  a  particular  grade*  Although  widely  used,  it  has  been  recog¬ 
nised  that  the  self-contained  classroom  has  certain  weaknesses*  Its  use 
requires  that  each  teacher  must  be  capable  of  teaching  all  subjects,  it 
tends  to  ignore  the  factors  of  aptitude  and  interest  on  the  part  of  the 
teacher,  and  it  makes  no  attempt  to  capitalize  on  special  talents  that 
may  exist  within  a  staff*  In  an  attempt  to  overcome  these  weaknesses, 
various  modifications  of  the  self-contained  classroom  organisation  are 
being  used  in  some  elementary'  schools.  These  modifications  usually 
consist  of  some  form  of  departmentalization,  or  the  use  of  specialist 
teachers  in  subjects  like  art,  music,  and  physical  education* 

In  regard  to  instruction  in  physical  education,  an  elementary 
school  may  choose  one  of  four  general  policies:  (l)  have  each  classroom 
teacher  teach  physical  education  to  his  own  class,  (2)  make  allowances 
for  teachers  to  exchange  classes  so  that  those  with  special  training 
and/or  interest  in  physical  education  may  relieve  those  who  have  not, 

(3)  have  physical  education  taught  by  a  specialist  who  is  a  member  of 
the  school  staff,  or  (U)  have  physical  education  taught  by  a  visiting 
specialist  employed  by  the  unit  or  school  system* 
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II.  STATEMENT  OF  THE  PROBLEM 

The  main  purpose  of  this  study  was  to  identify  the  existing 
organizational  provision  for  teaching  physical  education  in  the  elemen¬ 
tary  schools  of  Saskatchewan,  and  to  determine  the  type  of  organization 
preferred  by  elementary  school  teachers  and  administrators. 

More  specifically  the  study  attempted  the  following: 

1*  To  determine  to  what  extent  elementary  school  teachers  are 
teaching  physical  education  to  their  own  classes. 

2,  To  identify  the  procedures  being  followed  in  cases  where 
teachers  are  not  teaching  physical  education  to  their  own 
classes. 

3.  To  determine  the  organizational  plans  that  principals  and 
teachers  favor  for  teaching  physical  education. 

1*.  To  get  an  indication  of  teachers1  feelings  of  competence  in 
regard  to  physical  education. 

5.  To  determine  the  relationship  between  the  teacher  variables 
of  sex,  age,  and  professional  preparation  in  physical  educa¬ 
tion  and  the  type  of  plan  being  used  for  physical  education 
instruction  at  different  grade  levels. 

6.  To  determine  the  relationship  between  the  teacher  variables 
of  sex,  age,  and  professional  preparation  in  physical  educa¬ 
tion  and  the  teachers  preference  of  organizational  plan. 

7.  To  determine  the  relationship  between  the  teacher  variables 
of  sex,  age,  and  professional  preparation  in  physical 
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education  and  the  teacher* s  feelings  of  competence  in  teach¬ 
ing  physical  education. 

8.  To  compare  the  type  of  organizational  plan  being  used  in  city 
and  non-city  schools  and  in  schools  of  different  sizes. 

III.  BACKGROUND  OF  THE  PROBLEM 

Most  of  the  elementary  schools  of  Saskatchewan  are  staffed  by 
teachers  who  have  taken  their  training  in  one  of  two  way3.  The  majority 
have  taken  their  first  year  of  training  at  a  Teachers  College  in  the 
province  and  then  improved  their  qualifications  by  taking  university 
classes.  Others  (an  increasing  number  in  recent  years)  have  received 
their  initial  training  by  taking  a  two-year  course  in  the  College  of 
Education  at  the  University  of  Saskatchewan.  A  methods  course  in  physi¬ 
cal  education  is  included  in  the  program  at  the  Teachers  Colleges.  No 
course  in  physical  education  is  required  of  those  taking  the  two-year 
course  in  the  College  of  Education  although  physical  education  courses 
may  be  chosen  as  electives.  This  means  that  some  of  the  teachers  in  the 
schools  may  have  had  no  formal  preparation  for  teaching  physical  educa¬ 
tion. 


IV.  IMPORTANCE  OF  THE  STUDY 

General  staff  utilization.  Administrators  are  being  faced  with 
many  decisions  in  regard  to  organization  for  instruction  in  the  elemen¬ 
tary  schools  of  Saskatchewan.  Currently  there  is  an  extensive  trend  to¬ 
wards  centralization  in  rural  areas.  The  Saskatchewan  Royal  Commission 
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on  Agriculture  and  Rural  Life,  completed  in  1957,  stated,  «It  is  evident 
that  an  extensive  regrouping  of  rural  school  facilities  is  in  progress 
on  the  North  American  continent  and  that  this  process  is  only  in  its 
beginnings  in  Saskatchewan*1**  Along  with  centralization  in  rural  areas 
we  are  experiencing  a  rapid  growth  of  population  in  urban  centers*  This 
means  that  both  rural  and  urban  school  systems  are  becoming  larger  and 
more  complex. 

Increased  size  has,  in  most  cases,  meant  larger  school  staffs, 
better  facilities,  and  in  some  cases,  the  availability  of  specialist 
services.  In  order  to  provide  for  the  best  possible  type  of  instruction 
in  large  elementary  schools,  and  in  order  to  make  effective  use  of  faci¬ 
lities  and  available  specialist  and  supervisory  help,  a  re-examination 
of  organization  for  instruction  for  the  elementary  school  program  as  a 
whole,  and  for  individual  subjects,  will  have  to  be  made* 

Reasons  for  concern  about  physical  education*  In  recent  years 
physical  education  has  gained  increased  recognition  as  an  important  part 
of  the  school  curriculum.  Public  concern  in  North  America  has  been 
focused  for  some  time  on  Mphysical  fitness1*.  This  concern  has  arisen 
largely  because  of  some  unfavorable  comparisons  which  have  been  made 
between  North  American  and  European  adults  and  children*  Routledge 
reports  that  a  higher  percentage  of  rejections  of  North  Americans  for 
military  service  by  reason  of  physical  inadequacies,  and  a  higher  failure 

^Province  of  Saskatchewan  Royal  Commission  on  Agriculture  and 
Rural  Life,  Rural  Education:  A  Summary*  (Regina:  The  Queen1 s  Printer, 
1957),  p.  33. 
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rate  by  Worth  American  children  on  certain  physical  performance  tests, 

2 

were  found  to  be  contributing  reasons  for  this  concern* 

In  addition  to  the  desire  to  improve  the  physical  fitness  of 
school  children  it  is  also  recognized  that  in  our  present  day  society 
there  is  a  need  to  develop  interests  and  skills  that  will  lead  to  accep¬ 
table  leisure  time  activities  in  adult  life* 

Organization  for  instruction  fn  physical  education*  At  the  ele¬ 
mentary  school  level  we  are  attempting  to  provide  a  regular  and  develop¬ 
mental  program  in  physical  education*  Some  subject  matter  knowledge  and 
skill  in  methods  is  required  of  teachers  if  they  are  to  teach  this  part 
of  the  program  successfully*  Since  all  elementary  school  teachers  may 
not  have  this  skill  and  knowledge,  the  problem  arises  as  to  whether  or 
not  physical  education  should  be  taught  by  the  classroom  teacher  and  how 
may  available  specialists  be  used  most  effectively  in  improving  instruc¬ 
tion*  The  opinion  of  teachers  and  principals  should  be  an  important 
factor  in  deciding  on  what  organizational  plan  to  use  since  it  would 
probably  be  unwise  to  insist  on  a  form  of  organization  which  did  not 
have  the  sympathetic  support  of  the  individuals  who  are  to  function  in 
it.  It  should  also  prove  helpful  to  know  what  is  currently  being  done 
in  the  province.  A  study  of  this  kind,  focusing  on  what  current  prac¬ 
tice  is,  and  on  what  teachers  and  principals  consider  to  be  the  best 

2R.  H.  Routledge,  "A  Study  to  Establish  Norms,  for  Edmonton 
Public  Secondary  School  Boys,  of  the  Youth  Fitness  Tests  of  the  American 
Association  for  Health,  Physical  Education,  and  Recreation0  (unpublished 
Master1  s  thesis.  The  University  of  Alberta,  Edmonton,  1961)* 
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plan  for  teaching  physical  education,  may  provide  some  basis  for  future 
decisions  about  organizational  provisions  for  physical  education 
instruction. 


V.  DEFINITION  OF  TERMS 

The  following  terms  are  defined  as  they  are  used  in  this  study: 

Elementary  schools.  Elementary  schools  refer  to  schools  in  which 
any  of  the  grades  from  one  to  eight  are  taught* 

City  schools*  Schools  located  in  one  of  the  city  school  systems 
and  not  organized  under  the  Larger  School  Units  Act  are  referred  to  as 
city  schools* 

Non -city  schools*  Schools  included  in  any  of  the  larger  school 
units  or  non-unit  superintendencies  of  the  province  are  classified  as 
non-city  schools*  These  schools,  if  over  one  room  in  size,  will  almost 
all  be  located  in  hamlets,  villages,  or  towns  throughout  the  province 
with  a  small  number  of  them  being  located  in  cities  and  to  which  rural 
children  are  transported* 

Departmentalization.  Departmentalization  will  refer  to  a  method 
of  organization  under  which  each  teacher  in  a  school  instructs  in  one 
subject  or  a  group  of  related  subjects. 

Semi-departmentalization*  Semi-departmentalization  will  refer  to 
an  arrangement  whereby  teachers  exchange  some  subjects  with  each  other* 

Physical  education*  The  term  physical  education  will  refer  to 
instruction  during  regular  classroom  horn's  and  will  not  include  extra¬ 
curricular  activities* 
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VI.  LLKLTATIONS  OF  THE  STUDY 

The  Northern  Area  of  Administration  administered  by  the  Northern 
Areas  Branch  of  the  Government  of  Saskatchewan  was  not  included  in  the 
survey*  This  area  includes  about  sixty-nine  classrooms  in  twenty-one 
communities  in  the  northern  part  of  the  province.** 

The  survey  was  restricted  to  elementary  schools  having  eight  or 
more  rooms  in  operation.  There  are  two  reasons  for  this.  First,  it  is 
unlikely  that  there  will  be  much  opportunity  for  departmentalization  or 
semi-departmentalization  in  schools  where  there  is  less  than  one  teacher 
per  grade.  Secondly,  the  current  trend  towards  centralization  means 
that  in  the  future  an  increasing  percentage  of  our  school  population 
will  be  attending  large  elementary  schools.  It  is  in  these  schools  that 
decisions  concerning  organizational  plans  will  have  to  be  made. 

The  major  limitations  of  the  study  center  around  the  collection 
of  accurate  information.  The  following  two  assumptions  must  be  made  in 
a  study  of  this  nature: 

(1)  The  sample  from  which  information  was  collected  is  typical 
of  the  population  studied. 

(2)  The  responses  recorded  in  the  questionnaires  represent  the 
respondents*  best  judgment  about  the  matters  in  question. 

VII.  OVERVIEW 

Chapter  II  of  this  study  is  devoted  to  a  review  of  significant 

^Department  of  Education,  Province  of  Saskatchewan,  Fifty-Seventh 
Annual  Report.  (Regina:  Queen*s  Printer,  1962),  p.  52. 
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studies  on  departmentalisation  and  semi-departmentalisation,  and  to  a 
review  of  the  literature  in  the  field  of  physical  education  as  it  per¬ 
tains  to  organization  for  instruction. 

Chapter  III  contains  a  brief  introduction  outlining  the  nature  of 
school  organization  in  Saskatchewan.  Succeeding  sections  of  the  chapter 
describe  the  survey  sample  and  how  it  was  chosen,  the  questionnaire 
employed,  the  method  of  conducting  the  survey,  and  the  methods  used  in 
analyzing  the  data  obtained. 

The  analysis  of  the  survey  results  is  contained  in  Chapter  IV. 

A  complete  summary  of  all  findings  concludes  the  chapter. 

Chapter  V  reports  the  conclusions  the  study  will  support.  Recom¬ 
mendations,  based  on  these  conclusions  arc  presented  in  order  to  assist 
interested  individuals,  or  groups,  in  the  development  of  an  acceptable 
type  of  organization  for  physical  education  instruction. 
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CHAPTER  II 


REVIEW  OF  RELATED  LITERATURE 

In  this  chapter  the  related  professional  literature  is  reviewed 
with  two  general  purposes  in  mind.  The  first  is  to  review  a  number 
of  related  studies  that  have  been  reported  on  departmentalized  and 
semi-departmentalized  plans  of  organization  and  the  use  of  specialist 
teachers  in  the  elementary  grades.  The  second  is  to  elaborate  upon  the 
views  of  writers  in  the  field  of  physical  education  about  who  should 
teach  physical  education  in  the  elementary  schools,  the  qualifications 
that  physical  education  teachers  and  supervisors  should  have,  and  the 
role  of  the  specialist  supervisor  in  improving  physical  education 
programs • 


I.  RESEARCH  ON  DEPARTMENTALIZATION  AND 
SEM-DEPARTMENTA  UZATION 

Specialization  in  teaching  has  been  almost  universally  accepted  in 
the  junior  and  senior  high  schools,  but  the  desirability  of  its  use  in 
the  elementary  grades  has  long  been  a  controversial  issue.  In  spite  of 
this  controversy,  little  objective  evidence  has  been  reported  concerning 
the  instructional  efficiency  of  departmentalized  organization  at  the 
elementary  school  level.  The  research  that  has  been  done  falls  into 
three  general  categories:  ( l)  surveys  of  teachers*  and  administra¬ 
tors*  preferences  regarding  departmentalization,  (2)  studies  of  the 
emotional  and  social  adjustment  of  pupils  under  departmental  organiza¬ 
tion,  (3)  pupil  achievement  in  self-contained  classrooms  as  compared  to 


,  '■  / 


J*. 


:  - 


T 


7  ■ ,  ■  V  «v  : 

•  ’  >.  :  ■ 1 

' 


-  :»>  • 

'  I  ■ 

;  r 

' 

’:>rr  ,  2  ’  '  i-jfv  ‘  ■  '  : 


. (7) 


•  •  i '  *  -  -  1  i  r- :  - 


,  r" 


•  ;  ■  T. 


so  t:  v  ’ '  •  '  Uc  ;.r  <  '  -1  'r-  ^  'i 


* 

* 

-  •  ;  .  ‘ 

*  •"> 

•r 

. 

! 

5  (1 

/ 

• 

*  rro 

0  I 

1 

1 

■’!  f  J 

■r‘ 

'■>:  — 

s.  /  •  f 

10 


pupil  achievement  in  departmentalized  schools.  Relatively  few  of  these 
studies  relate  directly  to  physical  education. 

Preference  regarding  departmentalization.  The  type  of  organi¬ 
zational  plan  used  for  instruction  depends  to  some  extent  on  the  type 
of  plan  favored  by  teachers  and  administrators.  Several  studies  have 
attempted  to  determine  the  preference  of  teachers  and  administrators  in 
regard  to  departmentalization  or  the  use  of  specialist  teachers  at  the 
elementary  school  level. 

A  recent  study  by  Ackerlund,  conducted  in  a  large  American  school 
system,  attempted  to  ascertain  what  elementary  school  teachers  themselves 
think  of  the  self-contained  classroom.  From  responses  to  the  questions 
”Do  you  believe  the  self-contained  classroom  in  which  one  teacher  is 
required  to  teach  all  subjects,  is  the  best  type  of  organization  for 
elementary  education?”  Ackerlund  discovered  that  there  is  strong  support 
for  the  self-contained  classroom  in  grades  K-l-2,  but  that  opposition  to 
it  begins  in  grade  three  and  becomes  increasingly  greater  in  grades 
U-5~6.  He  also  found  that  most  teachers  did  not  consider  themselves 
well  prepared  in  all  subjects  that  they  taught.* 

In  1955  Peterson  investigated  the  organizational  plans  favored  by 
administrators  for  elementary  school  general  music.  A  questionnaire 
sent  to  a  sample  of  ninety-six  elementary  schools  in  Arizona  listed  the 
following  four  possible  organizational  plans. 

*G.  Ackerlund,  “Some  Teacher  Views  on  the  Self-Contained  Class¬ 
room,”  Phi  Delta  Kappan,  Vol.  XL  (April,  1 959),  pp.  283~285» 
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Plan  A.  All  music  taught  by  a  music  specialist  with  no  respon¬ 
sibility  for  the  classroom  teacher. 

Plan  B.  Music  taught  in  part  by  the  classroom  teacher  and  in 
part  by  a  visiting  specialist. 

Plan  C.  All  music  taught  by  the  classroom  teacher. 

Plan  D.  Music  taught  by  classroom  teachers  who  “trade11  subjects 
with  one  or  more  teachers  in  the  school. 

Principals  were  asked  to  indicate  the  plan  presently  being  used 
as  well  as  their  preference  of  plan  at  each  of  three  grade  levels.  The 
collected  data  indicated  that  Plan  B  was  used  most  frequently  in  grades 
Lr6  and  grades  7-8.  Preference  of  plan  was  similar  to  what  was  cur¬ 
rently  being  done,  with  Plan  B  being  favored  by  most  principals  for 
grades  1-3  and  Plan  A  favored  by  most  for  grades  U-8.  The  writer  con¬ 
cluded  that  there  is  a  tendency  for  principals  to  favor  plans  involv- 

2 

ing  greater  use  of  the  music  specialist  in  the  elementary  grades. 

Hansen,  in  1953 ,  asked  prospective  and  experienced  teachers  to 
indicate  whether  they  preferred  a  unit  classroom  or  a  departmentalized 
program.  Responses  varied  with  the  experience  and  extent  of  the  res¬ 
pondent's  preparation,  but  Hansen  felt  that  there  was  a  trend  towards 
the  acceptance  of  the  self-contained  classroom.  He  also  reported  that 
over  half  of  the  participants  in  the  study  were  not  well  prepared  to 


"W.  J.  Peterson,  “Organizational  Plans  Favored  by  Administrators 
for  Elementary  School  General  Music,”  Music  Educators  Journal, 

Vol.  XLIII  (January,  1957),  PP*  U8-51. 
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3 

teach  art,  music,  or  physical  education." 

Similar  expressions  of  opinion  by  superintendents  were  found  by 
Prince  who  conducted  a  study  in  two  hundred  American  school  systems  in 
19iii~U2,  He  found  that  most  superintendents  believed  that  straight 
grade  organization  was  superior  to  departmentalization,  but  that  most 
of  those  taking  part  in  the  survey  advocated  special  teachers  for  art, 

k  ' 

music,  and  some  other  subjects. 

In  a  study  conducted  by  Becker  and  Gleason  in  the  1920* s,  a  ques¬ 
tionnaire  was  sent  to  representative  educators  and  classroom  teachers. 
The  study  revealed  that  about  fifty  per  cent  of  the  educators  and 
eighty-six  per  cent  of  the  teachers  favored  departmentalization." 

An  interesting  experience  with  departmental  teaching  in  the 
elementary  schools  of  Cleveland  in  the  late  twenties  is  reported  by 
Buckley.  During  the  second  semester  of  the  school  year  a  form  of  semi- 
departmentalization  was  tried  in  grades  three  to  six  in  one  school.  At 
the  end  of  the  semester  all  of  the  teachers  voted  against  the  plan  while 
seventy-five  per  cent  of  the  pupils  voted  in  favor  of  it.  In  the  rooms 
of  the  highest  rated  teacher  ninety  per  cent  of  the  pupils  voted  against 


^R.  G.  Hansen,  “A  Study  of  Elementary  School  Organization,” 
Doctor1 s  Thesis,  State  U.  Iowa,  1993,  cited  in  Encyclopedia  of  Educa¬ 
tional  Research  (W.  S.  Monroe,  editor).  Third  Edition,  p.  hluu 

^Thomas  C.  Prince,  "Trends  in  Types  of  Elementary  School  Orga¬ 
nization,”  American  School  Board  Journal,  Vol.  CVI  (June,  19U3) , 
pp*  37“38. 

^Evande  Becker  and  N.  K.  Gleason,  "Departmentalization  in  the 
Intermediate  Grades,”  Elementary  School  Journal.  Vol.  XXVIII  (September, 
1927),  pp.  62-66. 
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the  plan  while  in  the  rooms  of  the  teachers  receiving  the  lowest  rating 
almost  one  hundred  per  cent  of  the  pupils  voted  for  it*^ 

Emotional  and  social  adjustment  of  pupils.  Some  writers  have 
expressed  the  opinion  that  departmentalized  instruction  tends  to  create 
guidance  problems  and  may  promote  poor  social  adjustment  among  children 
in  elementary  school.  These  opinions  have  not,  however,  been  substan¬ 
tiated  by  research.  In  I960  Broadhead  reported  that  a  thorough  search 
of  the  Education  Index  and  Dissertation  Abstracts  for  the  last  ten  years 
reveals  no  research  indicating  whether  the  semi-departmentalized  type  of 
elementary  school  organization  promotes  good  or  poor  social  adjustment 
among  pupils.  Broadhead  also  investigated  the  personal  and  social  adjust¬ 
ment  of  grade  five  pupils  who  had  gone  through  the  semi-departmentalized 
organization  in  the  elementary  schools  of  Tulsa.  The  S.  R.  A.  Junior 
Inventory  was  administered  to  831  pupils  who  had  experienced  the  semi- 
departmentali zed  organization  in  grades  one  through  five.  The  S.  R.  A. 
Junior  Inventory  is  designed  to  evaluate  social  adjustment  on  the  basis 
of  problems  identified  by  different  groups  of  school  children  in  the 
upper  grades  of  elementary  school.  Established  norms  of  the  inventory 
were  used  as  a  basis  for  comparison.  The  fifth  graders  of  the  norm 
group  were  predominantly  from  schools  that  used  the  self-contained 
classroom  type  of  organization.  Broadhead  found  that  the  Tulsa  pupils 
who  had  been  in  semi-departmentalized  classrooms  in  grades  one  through 

^i.  M.  Buckley,  "Difficulties  in  Introducing  Departmental  Teach¬ 
ing,"  Elementary  School  Journal.  Vol.  XX  (April,  1930),  pp. 
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five  were  superior  in  each  of  the  five  areas  of  the  inventory* 

Recognizing  that  community  factors  may  have  considerable  effect 
on  pupil  adjustment,  Livingstone  conducted  a  follow-up  to  the  above 
study  in  an  attempt  to  control  the  community  variable*  In  1961  he  loca¬ 
ted  a  sizeable  number  of  fifth- graders  who  had  been  in  the  Tulsa  schools 
in  grades  one  through  five,  but  in  self-contained  classrooms  in  grades 
one  and  two.  Using  the  S.  R.  A.  Junior  Inventory,  a  comparison  of  the 

adjustment  of  this  group  with  the  adjustment  of  both  the  norm  group  and 

8 

the  group  used  by  Broadhead  was  made.  Analysis  of  the  test  scores 
showed  a  great  deal  of  similarity  to  the  results  found  by  Broadhead. 
Livingstone  was  able  to  conclude  that  both  Tulsa  groups— the  one  com¬ 
posed  of  pupils  who  had  been  in  the  semi -departmentalized  organization 
in  grades  one  through  five  and  the  one  composed  of  pupils  who  had  expe¬ 
rienced  self-contained  classroom  situations  in  grades  one  and  two  and 
semi-departmentalized  organization  in  grades  three,  four  and  five— were 

significantly  better  adjusted  as  measured  by  this  test  than  the  norm 
9 

group. 


Pupil  achievement.  In  comparing  semi-departmentalized  organiza¬ 
tion  or  the  use  of  specialist  teachers  with  the  self-contained  classroom. 


^F.  C.  Broadhead,  “Pupil  Adjustment  in  the  Semi-Departmental 
Elementary  School,11  Elementary  School  Journal,  Vol.  LX  (April,  I960), 
pp.  385-390. 

8Ibid. 


^A.  H.  Livingstone,  "Does  Departmental  Organization  Affect 
Childrens  Adjustment?"  Elementary  School  Journal.  Vol.  LXI  (January, 
1961),  pp.  217-220. 
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pupil  achievement  should  be  a  major  consideration. 

During  the  academic  year,  1959-60,  Gibb  and  Mata  la  made  compari¬ 
sons  between  one  group  of  grade  five  and  six  students  who  were  taught 
science  and  mathematics  by  special  teachers  and  another  group  who  were 
taught  these  subjects  by  teachers  in  self-contained  classrooms.  Some 
evidence  was  found  to  indicate  that  children  learn  science  more  effec¬ 
tively  with  special  teachers,  but  no  significant  difference  was  found 
between  the  two  groups  in  regard  to  mathematics.  Both  fifth-  and  sixth- 
grade  groups  preferred  the  several  teacher  organization.^ 

In  I960  Hieronymus  made  use  of  the  Iowa  Basic  Skills  Testing 
Program  which  was  given  in  191* *8  to  all  students  in  Iowa  public  schools 
in  cities  of  10,000  population  or  under.  He  studied  tests  given  to 
sixth,  seventh,  and  eighth  grade  students  and  reported  little  difference 
between  schools  with  fUll,  partial,  and  no  departmentalization."^ 

Cole  reports  on  a  very  comprehensive  study  of  the  self-contained 

classroom  and  departmentalization  which  was  conducted  by  Dr.  Fred  C.  Ayer 

some  years  ago  in  the  elementary  schools  of  Seattle.  Dr.  Ayer  found 

12 

achievement  to  be  higher  in  the  semi -departmentalized  schools. 

Gerberich  and  Prall  conducted  a  study  in  Arkansas  during  the 

10 

F.  Glenadine  Gibb  and  Dorothy  C.  Mata  la,  “Study  on  the  Use  of 
Special  Teachers  of  Science  and  Mathematics  in  Grades  5  and  6,“  School 
Science  and  Mathematics.  Vol.  LXU  (November,  1963),  pp.  565-5 81*. 

*  ^Hieronymus  (i960),  cited  in  Review  of  Educational  Research. 

Vol.  XXXI,  No.  h,  p.  385. 

^Thomas  R.  Cole,  “Extremes  and  Reversals  in  Education, “  American 
School  Board  Journal.  Vol.  CXIX  (October,  19 1*9) ,  pp.  20,  88. 
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school  year  1929“30  in  an  attempt  to  determine  the  relative  instruc¬ 
tional  efficiency  of  departmentalized  organization  and  the  traditional 
grade  plan  of  organization  in  grades  four,  five,  and  six.  Their  results 
suggest  that  some  subjects  are  taught  more  effectively  under  departmen¬ 
talized  organization,  but  that  achievement  in  other  subjects  seems  to  be 

13 

greater  if  the  grade  organization  is  preserved. 

Studies  directly  related  to  instruction  in  physical  education. 
There  seems  to  be  little  research  concerning  the  type  of  organizational 
plans  used  for  instruction  in  physical  education.  The  evidence  which 
is  available  suggests  that  in  most  cases  the  classroom  teachers  teach 
physical  education,  but  that  for  the  most  part  they  are  poorly  prepared 
for  teaching  this  part  of  the  elementary  school  program. 

In  1951  Baker  contacted  the  physical  education  supervisory 
officers  in  the  state  departments  of  forty-eight  states.  It  was  found 
that  in  fifty-five  per  cent  of  the  school  systems  contacted  the  class¬ 
room  teacher  carries  the  major  responsibility  in  the  teaching  of  physi¬ 
cal  education,  in  spite  of  the  fact  that  in  approximately  eighty  per 

cent  of  the  schools  teachers  lacked  the  background  for  teaching  basic 

1U 

physical  education  skills. 


R.  Gerberich  and  C.  E.  Prall,  “Departmental  Organization 
versus  Traditional  Organization  in  the  Intermediate  Grades,"  Elementary 
School  Journal,  Vol.  XXXI  (May,  1931),  pp.  671-677. 

^Gertrude  M.  Baker,  et  al,  "Supervision  of  Physical  Education  in 
the  Elementary  School,"  Research  Quarterly  of  the  American  Association 
for  Health,  Physical  Education  and  Recreation,  Vol.  XXIII  ( 1952) , 
pp.  379-390. 
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In  195>9  Zimmerman  compared  the  physical  performance  scores  made 
by  elementary  school  children  who  had  been  taught  by  special  teachers 
of  physical  education  with  those  taught  by  regular  classroom  teachers* 
Special  teachers  were  former  classroom  teachers  who  at  the  time  of  the 
research  were  teaching  physical  education  full  time.  Comparing  the 
results  of  the  American  Association  for  Health,  Physical  Education,  and 
Recreation  Physical  Fitness  Tests  given  to  students  in  grades  five  to 
eight,  it  was  found  that  pupils  taught  by  special  teachers  made  scores 
that  were  significantly  superior.  Zimmerman  concludes  that  these  dif¬ 
ferences  indicate  that  as  far  as  measured  performance  is  concerned,  a 
concentrated  effort  to  provide  special  teachers  of  physical  education 
for  grades  five  through  eight  seems  well  worthwhile. 

II.  ORGANIZATION  FOR  INSTRUCTION  IN  PHYSICAL  EDUCATION 

Who  should  teach  physical  education?  There  does  not  appear  to  be 
any  general  agreement  among  writers  in  the  field  on  this  question  at  the 
elementary  school  level.  Some  writers  believe  that  it  is  better  for 
children  to  have  their  physical  education  classes  taught  by  their  own 
classroom  teachers  since  they  are  the  ones  best  able  to  guide  them  in 
desirable  physical  and  social  growth  patterns.  Others  suggest  that  only 
those  persons  trained  and  certified  to  teach  physical  education  activi¬ 
ties  should  do  so.  Those  who  subscribe  to  this  latter  line  of  thought, 

l*H  elen  Zimmerman,  "Physical  Performance  of  Children  Taught  by 
Special  Teachers  and  by  Classroom  Teachers,"  Research  Quarterly  of  the 
American  Association  for  Health,  Physical  Education  and  Recreation. 

Vo  1.  XXX  (October,  1959),  pp.  356::62.  " 
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believe  that  children  learn  faster  when  they  are  correctly  taught  from 
the  beginning  by  a  trained  physical  educator# 

Williams  and  Brownell  state  that  the  number  of  special  teachers 
in  elementary  schools  is  small  because  of  the  general  belief  that  educa¬ 
tion  in  the  first  six  grades  is  best  served  when  the  classroom  teacher 
coordinates  the  various  activities  which  surround  the  child.  They  sug¬ 
gest  that  while  this  principle  is  educationally  sound,  physical  educa¬ 
tion  frequently  suffers  because  the  classroom  teacher  lacks  adequate 
technical  preparation  in  this  field#  Only  with  adequate  professional 
preparation,  and  working  tinder  the  guidance  of  an  efficient  supervisor 
do  they  believe  the  elementary  classroom  teacher  can  achieve  satisfac¬ 
tory  results#^ 

Salt,  and  others,  agree  with  the  practice  of  placing  responsibi¬ 
lity  for  the  teaching  of  physical  education  in  the  hands  of  the  class¬ 
room  teacher,  but  also  admit  that  this  presents  certain  problems#  Many 
teachers  now  in  service  have  not  had  the  preparation  necessary  to  con¬ 
duct  successfully  this  phase  of  the  school  program  due  to  the  fact  that 
physical  education  was  not  included  as  part  of  their  pre-service  train¬ 
ing#  Furthermore ,  the  help  and  guidance  which  these  teachers  need  is 
not  always  available  since  many  school  systems  do  not  employ  supervisors 
of  physical  education  at  the  elementary  level#  For  some  teachers  the 
physical  education  period  no  doubt  becomes  a  source  of  annoyance  since 

1^J #  F#  Williams  and  C.  L.  Brownell,  The  Administration  of  Health 
and  Physical  Education# (Philadelphia:  W#  B.  Saunders  Co#,  1951) y  P*  52# 
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they  arc  not  prepared  to  teach  in  this  area#  They  conclude  that  the 

classroom  teacher  should  be  responsible  for  organizing  and  conducting 

the  program  for  his  particular  group  of  students,  but  recommend  that  the 

teacher  best  qualified  in  physical  education  be  appointed  to  serve  as  a 

chairman  of  the  staff  group  to  help  other  teachers  in  planning  and 

17 

carrying  on  their  respective  programs* 

Vannier  and  Foster  state  that  it  is  imperative  that  the  person 

selected  to  teach  physical  education  be  the  best  one  available*  That 

teacher  above  all,  should  be  the  one  most  skilled  in  methods  of  teaching 

18 

children  through  physical  activities. 

In  many  cases  it  is  customary  to  separate  the  sexes  in  the  tipper 
elementary  grades  and  to  have  the  boys  taught  by  a  man  and  the  girls  by 
a  woman.  This  practice  often  leads  to  some  form  of  departmentalization. 
Vannier  and  Foster  recommend  that  the  sexes  should  not  be  completely 
separated  since  there  are  many  coeducational  activities  which  should  be 
included  in  the  program.^ 

The  use  of  special  teachers  in  physical  education  often  leads  to 
the  physical  education  instructor  carrying  a  heavier  load  of  instruc¬ 
tional  activity  than  academic  teachers.  Williams  and  Brownell  strongly 
recommend  that  the  physical  education  teacher* s  load  should  approximate 

^Benton  Salt,  et  al,  Teaching  Physical  Education  in  the  Elemen¬ 
tary  School.  (New  York:  A .  S .  Barnes  and  Co . ,  19b2) ,  p.  lE7 

lO 

1  M.  Vannier  and  M.  Foster,  Teaching  Physical  Education  in  Ele¬ 
mentary  Schools.  (Philadelphia:  W.  B.  Saunders  Co.,  195b) ,  p.  22. 

19Ibld . .  p.  21. 
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that  of  academic  teachers* 

Preparation  of  physical  education  teachers*  As  indicated  in  the 
preceding  section,  most  writers  feel  that  most  classroom  teachers  may  be 
poorly  prepared  to  teach  physical  education  and  should  therefore  be 
either  assisted  or  relieved  by  teachers  with  more  physical  education 
training.  The  amount  of  training  required  of  the  classroom  teacher  if 
she  is  to  be  responsible  for  physical  education,  and  the  qualifications 
necessary  for  a  special  physical  education  instructor  do  not  seem  to 
be  clearly  established  although  some  writers  discuss  this  matter  in 
general  terms. 

Heilson  and  Van  Hagen  suggest  that  if  the  general  classroom 
teacher  is  given  the  assignment  he  should  be  as  well  prepared  in  physi¬ 
cal  education  as  in  the  other  parts  of  the  elementary  school  program  and 
that  his  professional  training  should  include  a  basic  course  in  the  pro¬ 
gram  content  and  methods  of  teaching  physical  education  to  children  in 

elementary  schools.  If  a  special  teacher  is  employed,  he  should  have  at 

21 

least  a  Bachelor's  Degree  with  a  major  in  physical  education. 

Role  of  the  supervisor.  An  increasing  number  of  school  systems 
are  employing  a  special  physical  education  supervisor  in  an  attempt 
to  upgrade  the  quality  of  physical  education  instruction.  The  role  of 
the  supervisor  is  discussed  by  Vannier  and  Foster.  They  refer  to  the 

Williams  and  Brownell,  op.  cit.,  p.  55. 

2%.  p.  Neilson  and  W.  Van  Hagen,  Physical  Education  for  Elemen¬ 
tary  Schools.  (Hew  York:  The  Ronald  Press  Company,"  1956; ,  p .  83 . 
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relationship  between  teacher  and  supervisor  as  a  form  of  guided- in- 
service  training*  They  suggest  that  together,  the  expert  and  the 
teacher  should  plan,  carry  out,  and  evaluate  a  physical  education  pro¬ 
gram  for  each  particular  grade*  Through  regularly  scheduled  conferences 
each  teacher  can  relate  her  program  with  that  of  all  other  teachers  in 
the  school  and  through  periodic  classroom  visits  the  supervisor  may 

offer  assistance  in  order  to  improve  the  effectiveness  of  each  teacher* s 
22 

program* 


III*  SUMMARY 


Studies  which  have  investigated  the  type  of  organizational  plan 
preferred  at  the  elementary  school  level  show  that,  while  there  is  no 
general  agreement,  most  teachers  and  administrators  prefer  the  self- 
contained  classroom  organization,  but  are  in  f&vor  of  using  special 
teachers  in  subjects  such  as  art,  music,  and  physical  education*  The 
same  studies  indicate  that  many  teachers  feel  that  they  are  not  ade¬ 
quately  prepared  to  teach  these  subjects.  There  is  no  evidence  to 
show  that  departmentalization  or  the  use  of  specialist  teachers  results 
in  poor  social  or  emotional  adjustment  on  the  part  of  children,  and  the 
research  evidence  does  indicate  that  achievement  in  some  subjects  may  be 
improved  through  the  use  of  specialist  teachers*  Available  research 
related  to  instruction  in  physical  education  indicates  that  the  majority 
of  teachers  lack  adequate  training  for  teaching  this  subject  and  that  at 


Vannier  and  Foster,  £2*  cit*,  p.  23* 
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least  some  aspects  of  the  physical  education  program  may  be  more  effec¬ 
tive  when  under  the  direction  of  a  special  instructor* 

Most  writers  in  the  field  of  physical  education  seem  to  feel  that 
while  ideally,  physical  education  might  best  be  taught  by  the  classroom 
teacher,  this  procedure  presents  many  difficulties  due  to  the  inadequate 
preparation  of  most  teachers*  They  seem  to  agree  that  only  when  ade¬ 
quately  trained,  and  with  the  assistance  of  specialists,  can  the  class¬ 
room  teacher  be  effective  in  teaching  physical  education* 
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CHAPTER  HI 


SOURCE  OF  DATA  AM)  PROCEDURES 

In  order  to  carry  out  the  purposes  of  this  study,  information  was 
collected  from  principals  and  teachers  in  the  elementary  schools  of 
Saskatchewan.  This  chapter  outlines  the  nature  of  school  organization 
in  Saskatchewan  and  gives  a  brief  description  of  the  survey  sample  and 
how  it  was  chosen*  The  questionnaires  used  and  the  procedures  followed 
in  the  collection  of  data  are  described.  The  chapter  concludes  with  a 
brief  description  of  the  method  of  analysis  of  data. 

The  population  studied.  The  elementary  school  population  of 
Saskatchewan  attends  schools  in  three  general  types  of  administrative 
units:  (l)  city  school  systems  employing  their  own  superintendent, 

(2)  larger  school  units,  (3)  non-unit  superintend encies.  There  are  ten 
city  school  systems  which  employ  their  own  superintendent,  fifty-six 
larger  school  units,  and  four  non-unit  superintendencies.  City  systems 
employing  their  own  superintendent  account  for  all  but  one  of  the  cities 
in  Saskatchewan.  The  schools  (five  in  number)  in  the  city  of  Melville 
are  under  the  jurisdiction  of  a  larger  school  unit.  Larger  school  units 
and  non-unit  superintendencies  administer  rural,  village,  and  town 
schools,  and  include  a  few  schools  located  in  cities  to  which  rural 
children  are  transported.  Non-unit  super intendencies  are  comparable  to 
larger  school  units  in  almost  all  respects,  but  are  not  organized  under 
the  Larger  School  Units  Act. 

In  Saskatchewan,  elementary  grades  include  grades  one  to  eight 
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and  in  most  cases  these  grades  are  taught  in  one  school  building*  In 
larger  school  units  and  non-unit  super  intendencies  one  or  more  high 
school  grades  may  be  taught  along  with  the  elementary  grades  in  the  same 
school*  In  these  cases  the  principal,  a  high  school  teacher,  acts  as 
administrator  for  both  elementary  and  secondary  grades. 

Due  to  an  increased  tendency  towards  the  centralization  or  consoli¬ 
dation  of  school  facilities,  approximately  seventy-five  per  cent  of  the 
elementary  rooms  in  operation  in  the  province  are  located  in  villages, 
towns,  or  cities.* 

Selection  of  the  sample.  The  names  and  addresses  of  all  schools 
having  eight  or  more  elementary  rooms  in  operation  were  obtained  from 
the  seventy-six  superintendents  in  the  province.  One  stipe r intend ent 
requested  that  the  five  schools  under  his  jurisdiction  not  be  included 
in  the  study  and  these  schools  were  removed  from  the  list.  There 
remained  23>7  schools  having  eight  or  more  elementary  classrooms,  126 
being  city  schools  and  the  remaining  131  were  classed  as  non-city 
schools. 

Using  the  procedure  and  the  Table  of  Random  Numbers  published  in 

2 

the  text  by  Dixon  and  Massey,  thirty  city  schools  and  thirty  non-city 
schools  were  selected  as  the  sample  to  be  studied. 

The  survey  instrument.  In  order  to  obtain  the  desired  information 

^Department  of  Education,  Province  of  Saskatchewan,  Fifty-Seventh 
Annual  Report.  (Regina:  Queen1 s  Printer,  1962),  pp.  6U-67 ♦ 

Si.  J.  Dixon  and  F.  J.  Massey,  Introduction  to  Statistical  Analy¬ 
sis.  (New  York:  McGraw-Hill  Book  Company,  Inc.,  195f7,  P*  3lw 
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from  the  schools  being  studied,  two  types  of  questionnaires,  one  for 
principals  and  one  for  teachers,  were  constructed.  During  their  develop¬ 
ment,  the  questionnaires  were  changed  and  modified  several  times  as  a 
result  of  constructive  suggestions  from  faculty  members  and  graduate 
students.  The  first  drafts  of  the  questionnaires  were  distributed  to 
the  staff  of  an  Edmonton  public  school  who  completed  them  and  then  com¬ 
mented  on  the  clarity  of  the  items.  Suggestions  from  this  source  led  to 
further  refinements  and  hence  to  the  completed  questionnaires  as  they 
were  finally  distributed  to  the  various  schools. 

The  teacher  questionnaire  consists  of  three  main  sections.  The 
first  section  asks  for  personal  data  about  the  respondents,  such  as  age 
and  sex,  the  grade  level  they  are  teaching,  and  the  amount  of  profes¬ 
sional  preparation  taken  for  teaching  physical  education.  The  second 
section  is  designed  to  determine  the  type  of  organizational  plan  being 
used  for  instruction  in  physical  education.  The  first  part  of  section 
three  lists  four  possible  organizational  plans  and  asks  teachers  to 
indicate  the  type  of  plan  they  would  prefer  at  the  grade  level  they  are 
presently  teaching.  The  four  plans  listed  cover  the  alternatives  that 
might  possibly  be  used  for  teaching  physical  education.  They  are:  (l) 
physical  education  taught  by  the  classroom  teacher,  (2)  physical  educa¬ 
tion  taught  by  a  classroom  teacher  as  part  of  a  system  of  departmentali¬ 
zation  or  semi-departmentalization,  (3)  physical  education  taught  by  a 
special  physical  education  instructor  who  is  a  member  of  the  school 
staff,  (U)  physical  education  taught  by  a  visiting  specialist  employed 
by  the  school  system.  The  second  part  of  section  three  is  designed  to 
determine  whether  the  respondents  feel  that  they  are  adequately  prepared 
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to  teach  physical  education. 

The  principal  questionnaire  consists  of  two  sections.  The  first 
section  asks  for  personal  data  about  the  respondent  and  for  general 
information  about  the  school.  It  also  asks  principals  to  indicate 
whether  any  form  of  departmentalization  or  semi-departmentalization  is 
being  used  for  physical  education  instruction  in  the  school  and  whether 
a  physical  education  specialist  is  employed  as  a  supervisor  or  consul¬ 
tant  by  the  school  system.  The  second  section  asks  principals  to  indi¬ 
cate  the  type  of  plan  they  would  prefer  for  instruction  in  physical  edu¬ 
cation  in  their  school.  The  possible  plans  are  the  same  as  those  listed 
in  the  teacher  questionnaire. 

The  principal  of  each  school  was  asked  to  fill  out  a  principal 
questionnaire.  In  addition,  the  principal  was  asked  to  fill  out  a 
teacher  questionnaire  if  he  was  in  charge  of  an  elementary  classroom* 

Copies  of  the  questionnaires  and  the  letter  of  instructions  may 
be  found  in  Appendices  A,  B  and  C. 

Collec tion  of  data.  On  April  22,  1963,  the  questionnaires, 
together  with  a  covering  letter,  were  forwarded  to  the  sixty  schools 
selected  for  the  study.  On  May  twenty-third,  follow-up  letters  and 
another  set  of  questionnaires  were  sent  to  the  eleven  schools  which  to 
that  date  had  not  responded.  By  the  end  of  June,  returns  had  been 
received  from  twenty-eight  city  schools  and  twenty-nine  non-city  schools. 
No  returns  were  received  after  that  date. 

While  returns  were  received  from  fifty-seven  of  the  sixty  schools, 
in  some  cases  less  than  all  of  the  teachers  in  the  responding  schools 
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completed  the  teacher  questionnaires*  A  total  of  588  or  89  per  cent  of 
the  teachers  in  the  sample  schools  satisfactorily  completed  the  question¬ 
naires*  The  study  is  therefore  based  on  the  returns  from  fifty-seven 
principals  and  588  teachers.  The  total  number  of  questionnaires  distri¬ 
buted  and  returned  in  city  and  non-city  schools  is  shown  in  Table  I* 

TABLE  I 

DISTRIBUTION  OF  QUESTIONNAIRES  AND  NUMBER  OF  RETURNS 


City 

Schools 

Non-City 

Schools 

Total 

Per  Cent 
Returned 

Principals 

Distributed 

30 

30 

60 

Returned 

28 

29 

5? 

95% 

Teachers 

Distributed 

3  U9 

310 

659 

Returned 

301 

287 

588 

8  9% 

Analysis  of  data*  One  of  the  purposes  of  this  study  was  to 
divide  the  sample  into  sub-groups  according  to  selected  characteristics 
and  then  determine  whether  differences  found  to  exist  among  the  sub¬ 
groups  in  regard  to  present  practice  for  teaching  physical  education, 
preferred  plans,  and  expressed  feelings  of  competence  in  teaching  physi¬ 
cal  education,  were  significant  at  an  acceptable  level  of  probability. 


J 

-  ’ 

, 

I -  l 

■  r  ••  **! 

t  •  1  -  V  1  - 


;<  j'- 


„  . 

.  t:  :  •(  i  i-.c  : 

r.  /• 

' 

8$ 

■ 

;  •  .  . ' 

j  i 

•  j,  fllrf 

* 

V  ;  ’  •  •:  J '  *  ■:  ' '  ini  si  ••  '■*  *V  •  r  •'* 

-  .  ■  •:  '  ■>  '  '  '  ■  '• 

,  *:  "  i  ;•  '  ' : 

;  i  ?i  :■  '  ■  ;  : 

,  j  • '  ;  •  ;  r  •  ■  f  j  J  ■  ••  •  ' 


28 


The  characteristics  investigated  were  size  of  school,  grade  level  that 
the  respondents  are  teaching,  and  the  teachers*  age,  sex,  and  amount  of 
professional  preparation  for  teaching  physical  education.  The  following 
explains  how  the  respondents  were  classified  into  sub-groups  according 
to  the  above  characteristics.  Table  II  shows  the  size  of  the  resulting 
sub-groups. 

The  schools  which  participated  in  the  study  are  termed  large  or 
small  depending  on  the  number  of  rooms  in  operation.  Small  schools  are 
those  having  eight  to  twelve  elementary  rooms  and  large  schools  are 
those  having  thirteen  or  more.  The  elementary  grades  are  grouped  into 
three  levels — one  to  three,  four  to  six,  and  seven  and  eight.  Princi¬ 
pals  and  teachers  are  divided  into  three  groups  according  to  age.  The 
three  groups  selected  ares  (l)  under  thirty,  (2)  thirty  to  forty-five, 
and  (3)  over  forty-five.  In  regard  to  preparation  for  teaching  physical 
education,  teachers  and  principals  are  divided  into  four  categories 
depending  upon  whether  they  have  taken  no  physical  education  classes, 
one  class,  two  classes,  or  three  or  more  classes. 

The  information  from  the  completed  principal  and  teacher  ques¬ 
tionnaires  was  transposed  to  I.  B.  M.  cards.  These  cards  were  then 
sorted  mechanically  according  to  the  above  classifications,  plus  the 
variables  of  city  or  non-^city  schools,  type  of  plan  being  used,  choice 
of  plan,  and  degree  of  competence  expressed  by  teachers  in  regard  to 
teaching  physical  education. 

The  data  for  the  characteristics  investigated  were  arranged 
in  contingency  tables  and  the  significance  of  differences  were 
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TABLE  n 


NUMBER  OF  RESPONDENTS  CLASSIFIED  ACCORDING  TO  SIZE  OF  SCHOOL, 
GRADE  LEVEL  TAUGHT,  AGE,  SEX,  AND  AMOUNT  OF  PROFESSIONAL 
PREPARATION  FOR  TEACHING  PHYSICAL  EDUCATION* 


Information 

Principals 

Teachers 

N 

N 

Size  of  School 

Small  (eight  to  twelve  rooms)  . 

ilO 

33U 

Large  (thirteen  or  more  rooms)  •••••• 

17 

251i 

Grades  Taught 

1-3 . 

— 

237 

U-6 . . . 

— 

218 

7  and  8  . 

mmmm 

133 

Age 

Under  thirty  . 

h 

286 

Thirty  to  forty- five . 

31 

175 

Over  forty-five  . . . 

22 

127 

Sex 

Female  . . . . . 

5 

U55 

52 

133 

Professional  Preparation  in 

Physical  Education 

16 

181 

2h 

3U6 

12 

U7 

Three  or  more  classes  . 

5 

Ik 

Grade  level  taught  refers  to  the  level  at  which  the  respondents 
were  teaching.  This  does  not  apply  to  principals  unless  they  were 
teaching  an  elementary  classroom  in  which  case  they  are  included  in  the 

teacher  sample. 


*  ♦ 


*  »  ft  *  /»-»** 
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*  ♦ 


«♦  *  »  *> 


*  +  * 
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calculated  by  chi-square  tests  of  independence.  In  each  case  the  value 

of  the  probability,  p,  has  been  reported,  (p  represents  the  probability 

of  entirely  chance  occurrence  of  the  distribution  observed).  A  value  of 

p  greater  than  .05  (p>.05)  indicated  no  significant  difference  between 

2 

the  groups  being  compared.  When  the  value  of  X  was  found  to  be  large 
enough  to  indicate  a  level  of  probability  of  .0£  or  lower  (p  ^.0£),  the 
difference  was  considered  significant  for  the  purpose  of  this  study. 
Differences  which  were  found  to  be  nonsignificant  were  not  dealt  with 
any  further. 

The  information  obtained  from  the  questionnaires  is  presented  and 
discussed  in  Chapter  IV. 


3 

George  A .  Ferguson,  Statistical  Analysis  in  Psychology  and  Edu¬ 
cation,  (New  York:  McGraw-Hill  Book  Co.,  Inc.,  1959),  PP-  165-177. 
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CHAPTER  IV 


ANALYSIS  AND  INTERPRETATION  OF  DATA 

This  chapter  cent© ins  an  analysis  snd  summary  of  the  information 
which  was  received  from  the  fifty-seven  schools  which  responded  to  the 
questionnaires  sent  them#  The  material  is  organized  under  the  following 
general  headings!  existing  organizational  plans  for  teaching  physical 
education,  preferred  plans  for  teaching  physical  education,  snd  teacher* 
feelings  of  competence  in  teaching  physical  education# 

I.  EXISTING  ORGANIZATIONAL  PLANS  FOR  TEACHING  PHYSICAL  EDUCATION 

The  way  in  which  physical  education  is  being  taught  in  the  sample 
schools  will  be  dealt  with  in  this  section  by  examining  the  following 
items:  plans  used  by  individual  teachers;  the  relationship  between  the 
type  of  plan  teachers  are  using  and  the  teacher  variables  of  age,  sex, 
and  professional  preparation  for  teaching  physical  education;  the  use  of 
departmentalized  or  semi -departmental!  zed  organization  for  instruction 
in  physical  education  at  different  grade  levels  in  the  sanple  schools; 
the  differences  between  city  and  non-city  schools,  and  size  of  schools, 
in  regard  to  the  type  of  organization  being  used;  and  the  characteris¬ 
tics  of  teachers  who  are  teaching  more  than  one  class  in  physical  edu¬ 
cation# 

Type  of  plan  being  used  by  teachers#  In  Part  II  of  the  teacher 
quest! exma ire,  teachers  were  asked  to  indicate  the  plan  which  best  des¬ 
cribes  the  manner  in  which  physical  education  is  being  taught  to  their 
class#  The  alternative  plans  listed  were: 
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A.  Teach  physical  education  to  ray  own  class » 

B •  Physical  education  taught  by  another  elementary  school  staff 
member. 

C.  Physical  education  taught  by  a  special  physical  education 
instructor  who  is  a  member  of  the  staff. 

D.  Physical  education  taught  by  a  visiting  specialist  employed 
by  the  system. 

E.  No  physical  education  being  taught. 

F.  Other  arrangements. 

The  information  from  this  part  of  the  questionnaire  is  tabulated 
and  presented  in  Table  HI*  In  this  and  some  subsequent  tables,  the 
schools  are  divided  into  city  and  non-city  schools  in  accordance  with 

TABLE  HI 

PLANS  USED  FOR  INSTRUCTION  IK  PHYSICAL  EDUCATION 


Plan 

City  Schools 

Non-City  Schools 

Totals 

A 

250 

215 

U65 

B 

U5 

59 

10!* 

C 

1 

h 

5 

D 

0 

0 

0 

E 

5 

9 

ih 

Totals 

301 

28? 

588 
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the  definitions  stated  in  Chapter  I# 

Table  III  indicates  that  1*65  or  about  79  per  cent  of  the  sample 
teachers  are  teaching  physical  education  to  their  own  classes,  10U  or  18 
per  cent  have  physical  education  taught  to  their  class  by  another  staff 
member,  five  or  less  than  1  per  cent  of  the  classes  are  taught  by  a 
special  physical  education  instructor  who  is  a  member  of  the  school 
staff,  in  no  case  is  physical  education  taught  by  a  visiting  specialist, 
and  in  fourteen  classes  or  approximately  2  per  cent  of  the  cases  there 
is  no  physical  educe ticn  being  taught* 

In  Item  F  of  this  part  of  the  questionnaire  teachers  were  asked 
to  list  other  arrangements  for  teaching  physical  education.  While  some 
teachers  did  comment  under  this  item,  in  no  case  did  the  other  arrange¬ 
ments  mentioned  apply  to  physical  education  instruction  during  regular 
school  hours* 

In  the  following  analysis  to  determine  the  relation  between  the 
type  of  plan  being  used  and  the  characteristics  of  the  teacher,  plans  B, 
C,  and  D  are  combined  into  one  category.  In  using  the  chi-square  method 
of  analysis  it  is  necessary  that  no  more  than  20  per  cent  of  the  theo¬ 
retical  cell  frequencies  are  less  than  5  and  that  the  minimum  cell  fre¬ 
quency  is  1*  Since  there  were  no  respondents  using  plan  D  and  only  5 
using  plan  C,  this  requirement  would  not  be  met  if  each  plan  was  tabu¬ 
lated  separately*  For  this  reason  plan  D  is  excluded  from  the  analysis 
and  plans  B  and  C  are  both  considered  as  cases  where  physical  education 

Hf*  J  •  Dixon  and  F.  J.  Massey,  Introduction  to  Statistical 
Analysis.  (New  York:  McGraw-Hill  Book  Company,  Inc.,  1957),  p*  225* 
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is  taught  by  another  staff  member* 
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The  relation  of  types  of  plans  being  used  to  the  ace  of  the 
teachers*  Table  IV  shows  the  types  of  plans  being  used  arranged  accord¬ 
ing  to  the  age  of  the  responding  teachers*  The  per  cent  of  teachers  of 
each  age  group  using  a  particular  plan  indicates  that  there  is  a  greater 
tendency  for  the  classes  of  older  teachers  to  be  taught  physical  educa¬ 
tion  by  someone  else  in  the  school,  or  to  be  taught  no  physical  educa¬ 
tion  at  all.  Only  12*6  per  cent  of  the  teachers  under  thirty  years  of 
age  have  physical  education  taught  to  their  class  by  another  staff 

TABLE  IV 

TYPES  OF  PUNS  BEING  USED  CUSS  I  FI  ED  BY  AGE  OF  TEACHERS 


Age  of  teacher 

Type  of  Plan 

Under  30 

N 

30 

N 

-U5 

Over  1*5 

N 

Totals 

(l)  Physical  education 
taught  by  the 
classroom  teacher. 

2U5 

85.6 

135 

77.1 

85 

66.9 

U65 

(2)  Physical  education 
taught  by  another 
staff  member. 

36 

12.6 

37 

21.1 

36 

28.3 

109 

(3)  No  physical  educa¬ 
tion  being  taught. 

5 

1.7 

3 

1.7 

6 

U.7 

Hi 

Tota Is 

286 

175 

127 

588 
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member,  vhile  21*1  per  cent  of  the  teachers  who  are  thirty  to  forty-five 
years  old,  and  28*3  per  cent  of  those  over  forty-five  have  physical 
education  taught  to  their  classes  by  other  staff  members o  In  the  over 
forty-five  age  group  there  is  a  higher  percentage  of  teachers  teaching 
no  physical  education  than  in  the  other  two  age  groups.  The  chi-square 
test  of  independence  indicates  that  there  is  a  significant  relation 
between  the  type  of  plan  being  used  and  the  teacher* s  age. 

The  relation  of  types  of  plans  being  used  to  the  sex  of  the 
teachers .  Table  V  shows  the  types  of  plans  being  used  arranged  accord¬ 
ing  to  the  sex  of  the  responding  teachers.  The  chi-square  test  of 


TABLE  V 

TYPES  OF  PLANS  BEING  USED  CLASSIFIED  BY  SEX  OF  TEACHERS 


Type  of  Plan 

N 

Male 

Female 

N 

Totals 

(l)  Physical  education 
taught  by  the 
classroom  teacher. 

102 

76.7 

363 

79.8 

(2)  Physical  education 
taught  by  another 
staff  member. 

27 

20.3 

82 

18 

109 

(3)  No  physical  educa¬ 
tion  being  taught. 

h 

3 

10 

2.2 

1U 

Totals 

133 

U55 

588 
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independence  shows  no  significant  difference*  This  indicates  that  there 
is  no  significant  relation  between  the  sex  of  the  teacher  and  the  manner 
in  which  physical  education  is  being  taught. 

Professional  preparation  for  teaching  Physical  education  and  the 
relation  of  this  factor  to  types  of  plans  being  used.  The  number  of 
physical  education  courses  taken  by  teachers  in  city  and  non-city 
schools  is  presented  in  Table  VI. 

Table  VI  reveals  that  l8l  or  about  31  per  cent  of  the  sample 
teachers  have  taken  no  courses  in  physical  education  as  part  of  their 
professional  training,  3U6  or  59  per  cent  have  taken  one  course,  1*7  or 
8  per  cent  have  taken  two  courses,  and  only  ll*  or  slightly  more  than  2 
per  cent  have  taken  three  or  more  courses. 


TABLE  VI 

PROFESSIONAL  PREPARATION  FOR  TEACHING  PHYSICAL  EDUCATION 


Number  of  Professional 

Courses  in  Physical  Education 

City  School 
Teachers 

Non-City 

Teachers 

Totals 

(l)  No  courses 

81 

100 

18 1 

(2)  One  course 

182 

16U 

3U6 

(3)  Two  courses 

29 

18 

U7 

(U)  Three  or  more  courses 

9 

5 

lh 

Totals 

301 

287 

588 
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Table  VII  shows  the  types  of  plans  being  used  arranged  according 
to  the  number  of  professional  physical  education  courses  that  teachers 
have  taken*  The  chi-square  test  of  independence  shows  a  significant 
difference*  This  indicates  that  there  is  a  significant  relationship 
between  the  number  of  physical  education  courses  that  teachers  have 
taken  and  the  manner  in  which  physical  education  is  being  taught*  The 
percentages  indicate  that  teachers  with  more  professional  preparation  in 


TABLE  VII 

TYPES  OF  PLANS  BEING  USED  CLASSIFIED  BY  PHYSICAL  EDUCATION  COURSES 

TAKEN  BY  TEACHERS 


Number  of  Professional  Courses 
in  Physical  Education 

Type  of  Plan 

No 

Courses 

One 

Course 

Two 

Courses 

Three 
or  more 
Courses 

Totals 

N 

N 

N  $J 

N 

(l)Physical  education 
taught  by  the 
classroom  teacher* 

121) 

68.5 

288  83.2 

1)1  87.2 

12 

85.7 

U65 

(2)  Physical  education 
taught  by  another 
staff  member. 

5o 

27.6 

51  U).7 

6  12.7 

2 

1U.3 

109 

(3)No  physical  educa¬ 
tion  being  taught. 

7 

3.8 

7  2.1 

0 

0 
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physical  education  are  more  likely  to  be  teaching  physical  education  to 
their  own  classes* 

Organizational  plans  used  at  different  grade  levels*  In  Part  I 
of  the  principal  questionnaire  principals  were  asked  to  indicate  whether 
or  not  any  form  of  departmentalization  or  semi -departmentalization  was 
being  used  for  instruction  in  physical  education  in  grades  one  to  three, 
grades  four  to  six,  and  grades  seven  and  eight*  In  responding  affirm¬ 
atively  to  this  question  the  principals  were  indicating  only  that  some 
departmentalization  or  semi-departmentalization  was  being  used*  It  did 
not  mean  that  all  classes  at  a  particular  grade  level  were  using  this 
form  of  organization*  Table  VIII  shows  the  per  cent  of  city  and  non- 


TABLE  VIII 

DEPARTMENTALIZED  OR  SEMI-DEPARTMENTALIZED  ORGANIZATION  FOR 
TEACHING  PHYSICAL  EDUCATION  AT  DIFFERENT  GRADE  LEVELS 


Grade  Level 

Percentage  of  Schools 

Totals 

City 

Non-City 

1  -  3 

lh% 

17% 

16% 

k  -  6 

h.3% 

6Z5 

5y% 

7  and  8 

61$ 

62 % 

63% 

NOTE:  There  were  28  city  schools  and  29  non-city  schools  which  res¬ 
ponded  to  the  questionnaires*  This  means  that  at  each  grade  level  the 
possible  number  of  city  and  non-city  schools  using  departmentalization 
or  semi-departmentalization  is  28  and  29  respectively,  with  a  possible 
total  of  97* 
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city  schools  that  were  using  some  form  of  departmentalization  or  semi- 
departaentalization  at  each  of  the  three  grade  levels* 

The  percentages  indicate  that  while  there  is  little  use  made  of 
departmentalization  or  semi -departmentalization  in  the  primary  grades, 
in  grades  four  to  six  over  one-half,  and  in  grades  seven  and  eight 
almost  two-thirds  of  the  schools  are  using  this  form  of  organization 
for  some  classes* 

In  order  to  determine  whether  there  is  a  significant  difference 
between  grade  levels  in  the  use  that  is  being  made  of  departmentalized 
or  semi -departmentalized  instruction  in  physical  education  the  chi- 
square  test  of  independence  was  applied*  Table  IX  shows  the  tabulation 

TABLE  IX 

DIFFERENCES  BETWEEN  GRADE  LEVELS  BI  THE  USE  OF  DEPARTMENTALIZED 
OR  SEMI -DEPARTMENTAL! ZED  ORGANIZATION 


Use  of  Departmentalized 
or  Semi-Departmentalized 
Organization 

Grade  Levels 

Totals 

1  -  3 

U  -  6 

7  &  8 

No 

U8 

27 

21 

96 

Yes 

9 

30 

36 

75 

Totals 

57 

57 

57 

171 
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and  results  of  this  analysis. 

The  chi-square  test  of  independence  shows  that  there  is  a  signi¬ 
ficant  relation  between  grade  level  and  the  use  made  of  departmentalized 
or  semi-departmentalized  organization. 

The  above  analysis  indicates  only  whether  some  departmentaliza¬ 
tion  or  semi-departmentalization  is  being  used  at  different  grade  levels. 
In  order  to  determine  more  exactly  the  extent  to  which  this  type  of 
organization  is  being  used  at  different  grade  levels  it  is  necessary 
to  compare  the  types  of  plans  used  by  each  teacher.  Table  X  shows  the 

TABLE  X 

TYPES  OF  PLANS  BEING  USED  CLASSIFIED  BY  GRADE  LEVEL 


Type  of  Plan 

Grade 

Levels 

Totals 

1 

-  3 

l* 

■  6 

7  & 

8 

N 

N 

N 

U 

(l)  Physical  education 
taught  by  the 
classroom  teacher. 

219 

92.U 

160 

73.U 

86 

6hm6 

h6S 

(2)  Physical  education 
taught  by  another 
staff  member. 

12 

s 

Sh 

2U.8 

U3 

32.3 

109 

(3)  Ho  physical  educa¬ 
tion  being  taught. 

6 

2.5 

h 

1.8 

h 

3a 

lh 

Totals 

237 

218 

133 

588 
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types  of  plans  teachers  are  using  arranged  according  to  grade  level. 

The  chi-square  test  of  independence  shows  that  there  is  a  signi¬ 
ficant  relation  between  grade  levels  and  the  types  of  plans  being  used. 
The  percentage  of  teachers  using  a  particular  plan  at  each  grade  level 
indicates  that  in  the  primary  grades  most  teachers  are  teaching  their 
own  physical  education,  but  that  in  grades  four  to  six  and  grades  seven 
and  eight  an  increasing  number  of  classes  are  taught  physical  education 
by  another  staff  member.  The  per  cent  of  classes  to  which  no  physical 
education  is  being  taught  varies  from  one  grade  level  to  another,  but  no 
consistent  relationship  is  apparent. 

Organizational  plans  used  in  city  and  non-city  schools.  In 
order  to  determine  whether  there  are  significant  differences  in  the 
types  of  organization  used  for  instruction  in  physical  education  in 
city  and  non-city  schools,  responses  to  both  the  principal  questionnaire 
and  the  teacher  questionnaire  are  again  compared.  Table  XI  shows  the 
principals* s  responses  to  the  question  of  whether  any  departmentaliza¬ 
tion  or  semi-departmentalization  is  being  used  in  their  schools  at 
different  grade  levels,  arranged  according  to  city  and  non-city  schools. 

The  chi-square  test  of  independence  shows  that  there  is  no 
significant  difference  between  city  and  non-city  schools  in  the  use 
being  made  of  departmentalized  or  semi-departmentalized  organization 
for  instruction  in  physical  education. 
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TABLE  XI 


DEPARTMENTALIZED  OR  SEMI-DEPARIKENTALIZED  ORGANIZATION  IN 

CITY  AND  NON-CITY  SCHOOLS 


Grade  Level 

Schools  Using  Some  Departmentalized  or 
Semi-Departmentalized  Organization 

Totals 

N 

City  Schools 

%  of  Schools 

Non-City  Schools 

N  %  of  Schools 

1  -  3 

L 

ll# 

5 

m 

9 

k  -  6 

12 

U3% 

18 

62fo 

30 

7  &  8 

18 

6 

18 

6ZS 

36 

Totals 

3U 

Ul 

75 

2 

X  -  .662 ; 

df  «  2; 

•70<^p<^.80 

Table  XII  shows  the  type  of  plan  Individual  teachers  are  U3ing 
arranged  according  to  city  and  non-city  schools* 

The  chi-square  test  of  independence  shows  that  there  is  a  sig¬ 
nificant  difference  between  city  and  non-city  schools  in  regard  to  the 
types  of  organizational  plans  that  teachers  are  using.  The  percentages 
indicate  that  in  non-city  schools  there  is  a  greater  percentage  of 
classes  being  taught  physical  education  by  another  staff  member  than 
there  is  in  city  schools.  In  non-city  schools  there  is  also  a  greater 
percentage  of  classes  to  which  no  physical  education  is  being  taught. 
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TABLE  XII 

TYPES  OF  PLANS  BEING  USED  IN  CITY  AND  NON-CITY  SCHOOLS 


Type  of  Plan 

City  Schools 

N  JSN 

Non-City  Schools 

N  /£N 

Totals 

(l)  Physical  education 
taught  by  the 

250 

83.1 

215 

7U.9 

h  65 

classroom  teacher. 

(2)  Physical  education 
taught  by  another 

U6 

15.3 

63 

21.9 

109 

staff  member. 

(3)  No  physical  educa- 

5 

1.6 

5 

3.1 

1U 

tion  being  taught. 

Totals 

301 

287 

588 

2 

X  -  6.1$  df  *  2;  .0Kp<.05 


Organizational  plans  used  in  large  and  small  schools.  In  order 
to  determine  whether  there  is  any  relation  between  the  size  of  schools 
and  the  type  of  organization  being  used  for  instruction  in  physical  edu¬ 
cation,  schools  were  classified  as  large  (thirteen  or  more  rooms)  and 
small  (eight  to  twelve  rooms),  and  data  concerning  present  practice 
received  from  both  principals  and  teachers  in  large  and  small  schools 
were  compared.  Table  XIII  shows  the  number  of  large  and  small  schools 
using  some  departmentalization  or  semi-departmentalization  at  different 
grade  levels,  as  indicated  by  the  principal  quest! onna ires. 
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The  chi-square  test  of  independence  shows  no  significant  dif¬ 
ference.  This  indicates  that  there  is  no  significant  relation  between 
size  of  school  and  the  use  that  is  being  made  of  some  departmentalized 
or  semi-departmentalized  organization. 

TABLE  XU.  I 


DEPARTMENTALIZED  OR  SEMI-DEPARTMENTALI2ED  ORGANIZATION 

IN  URGE  AND  SMALL  SCHOOLS 


Grade  Level 

Schools  Using  Some  Departmentalized  or 
Semi-Department® llzed  Organization 

Totals 

Large  Schools 

N  %  of  Schools 

Small  Schools 

N  %  of  Schools 

1-3 

3 

17.6 

6 

15 

9 

U  “6 

11 

61*  .7 

19 

U7.5 

30 

7  4  8 

12 

76 

2U 

60 

36 

Totals 

26 

U9 

75 

2 

X  -  .0885 

df  *  2; 

.95<P<.96 

NOTE:  There  were  17  large  schools  and  2j0  small  schools. 


Table  XIV  shows  the  type  of  plan  individual  teachers  are  using, 
arranged  according  to  large  and  small  schools. 

The  chi-square  test  of  independence  shows  a  significant  dif¬ 
ference.  This  indicates  that  there  is  a  significant  relation  between 
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size  of  school  and  the  type  of  organizational  plans  that  individual 
teachers  are  using*  The  percentages  show  that  in  large  schools  there 
is  a  greater  percentage  of  classes  being  taught  physical  education  by 
another  staff  member,  while  in  small  schools  there  is  a  greater  percen¬ 
tage  of  classes  being  taught  physical  education  by  the  classroom  teacher# 


TABLE  XIV 

TYPE  OF  PLAN  BEING  USED  CLASSIFIED  BY  SIZE  OF  SCHOOL 


Type  of  Plan 

Large  Schools 

N 

Small  Schools 

N 

Totals 

(l)  Physical  education 

27U 

82.3 

U65 

taught  by  the 
classroom  teacher. 

191 

79.1 

(2)  Physical  education 

5o 

1U.9 

taught  by  another 
staff  member. 

59 

19.3 

109 

(3)  No  physical  educa¬ 
tion  being  taught. 

h 

1.6 

10 

2.9 

li; 

Totals 

25U 

331; 

588 

X2  -  7.389*  df  -  2*  .01<p<.05 


Characteristics  of  teachers  who  are  teaching  more  than  one  class 
in  physical  education.  Sixty-two  of  the  588  teachers  in  the  sample 
schools  were  teaching  physical  education  to  two  or  more  classes.  The 
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number  of  physical  education  classes  taught  by  each  teacher  was  compared 
to  the  teacher  variables  of  age,  sex  and  professional  preparation  in 
physical  education  in  order  to  determine  the  characteristics  of  those 
teachers  who  were  teaching  physical  education  to  two  or  more  classes. 
Table  XV  shows  the  number  of  physical  education  classes  teachers  instruct 
arranged  according  to  the  age  of  the  teachers. 

The  chi-square  test  of  independence  shows  a  significant  differ¬ 
ence.  This  indicates  that  there  is  a  significant  relation  between  the 
number  of  classes  teachers  are  instructing  and  the  age  of  the  teacher. 

TABLE  XV 

NUMBER  OF  PHYSICAL  EDUCATION  CLASSES  TAUGHT 
CLASSIFIED  BY  ACE  OF  TEACHERS 


Number  of 
Classes 

Age  of  Teacher 

Totals 

Taught 

Under  30 

30 

-1*9 

Over  1*9 

N 

$sr 

N 

N 

None 

38 

13.3 

38 

21.7 

i<o  31.5 

116 

One 

207 

72.3 

119 

68 

81*  66.1 

1*10 

Two 

27 

9.1* 

11 

6.3 

00 

. 

39 

Three 
or  more 

H* 

h.9 

7 

1* 

2  1.6 

23 

Totals 

286 

179 

127 

988 

2 

X  " 

28 .35 J 
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The  percentages  indicate  that  younger  teachers  are  teaching  more  physi¬ 
cal  education  than  older  teachers*  Among  the  sixty- two  teachers  teach¬ 
ing  two  or  more  classes  in  physical  education  approximately  66  per  cent 
are  under  thirty,  approximately  29  per  cent  are  thirty  to  forty-five 
years  old,  and  less  than  5  per  cent  are  over  forty- five  years  of  age. 

Table  XVI  shows  the  number  of  physical  education  classes  teachers 
instruct  arranged  according  to  the  sex  of  the  teachers. 

TABLE  XVI 

NUMBER  OF  PHYSICAL  EDUCATION  CLASSES  TAUGHT 
CLASSIFIED  BY  SEX  OF  TEACHERS 


Number  of 

Classes 

Taught 

Sex  of  Teacher 

Totals 

N 

Male 

N 

Female 

M 

None 

26 

19.6 

90 

19.3 

116 

One 

65 

U8.9 

3li5 

75.8 

Uio 

Two 

26 

19.6 

13 

2.9 

39 

Three  or  more 

16 

12 

7 

2.5 

23 

Totals 

133 

1*55 

588 

X2  -  83.2;  df  -  3;  pC.OOl 


The  chi-square  test  of  independence  shows  a  significant  differ¬ 
ence.  This  indicates  that  there  is  a  significant  relation  between  the 
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nuff&er  of  classes  teachers  are  instructing  and  the  sax  of  the  teachers. 
The  percentages  indicate  that  male  teachers  are  teaching  more  physical 
education  than  female  teachers.  Approximately  68  per  cent  of  the 
teachers  instructing  two  or  more  classes  in  physical  education  are  male 
teachers. 

Table  XVII  shows  the  number  of  physical  education  classes  teach¬ 
ers  instruct  arranged  according  to  the  number  of  physical  education 
courses  teachers  have  taken  as  part  of  their  professional  preparation. 
In  order  to  have  cell  frequencies  large  enough  to  apply  the  chi-square 
test  of  independence  all  teachers  instructing  two  or  more  classes  in 

TABLE  XVII 

NUMBER  OF  PHYSICAL  EDUCATION  CUSSES  TAUGHT  CLASSIFIED  BY 
TEACHERS*  PROFESSIONAL  PREPARATION  IN  PHYSICAL  EDUCATION 


Number 

Number 

of  Professional  Courses  in  Physical  Education 

of 

Classes 

Taught 

No  Courses 

N 

One  Course 

N 

Two  Courses 

N 

Three 
or  more 
Courses 

N  $N 

Totals 

None 

57 

31.5 

5U 

15.6 

5 

10.6 

0 

0 

116 

One 

11U 

62.9 

261 

75-5 

28 

59.6 

7 

50 

Uio 

Two  or 
more 

10 

5.5 

31 

8.9 

Ih 

29.8 

7 

5o 

62 

Totals 

181 

3h6 

U7 

Hi 

588 

X2  -  67.90} 
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physical  education  were  combined  into  one  category* 

The  chi-square  test  of  independence  indicates  that  there  is  a 
significant  relation  between  teachers1  professional  preparation  in 
physical  education  and  the  number  of  classes  that  they  are  instructing. 
The  percentages  indicate  that  there  is  a  tendency  for  teachers  with  more 
professional  preparation  in  physical  education  to  be  teaching  more  phy¬ 
sical  education  in  the  schools* 

II.  PREFERENCE  IN  REGARD  TO  ORGANIZATION  FOR  INSTRUCTION 

IN  PHYSICAL  EDUCATION 

The  type  of  organization  that  teachers  and  principals  favor  for 
instruction  in  physical  education  will  be  dealt  with  in  this  section  by 
examining  the  organizational  plans  favored  by  principals  and  teachers  at 
different  grade  levels,  and  the  relationships  that  exist  between  the 
type  of  plan  teachers  prefer  and  the  teacher  variables  of  age,  sex,  and 
professional  preparation  for  teaching  physical  education.  The  relation¬ 
ship  between  the  plans  preferred  by  teachers  and  the  plans  being  used  by 
teachers  is  also  investigated. 

Plans  favored  by  principals  and  teachers •  In  Part  II  of  the 
principal  questionnaire,  principals  were  asked  to  indicate  which  of  four 
alternative  plans  they  would  prefer  for  instruction  in  physical  educa¬ 
tion  in  their  schools  in  grades  one  to  three,  grades  four  to  six,  and 
grades  seven  and  eight.  Similarly  in  Part  III  of  the  teacher  question¬ 
naire,  teachers  were  asked  to  indicate  the  type  of  plan  they  would  prefer 
for  the  grade  level  at  which  they  teach.  The  alternative  organ! zati canal 
plans  listed  in  both  the  principal  and  teacher  questionnaire  were: 
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A.  Physical  education  taught  by  the  classroom  teacher. 

B*  Physical  education  taught  by  a  classroom  teacher  in  the 

school  as  part  of  a  system  of  departmentalization,  or  semi- 
departmentalization  in  which  teachers  trade  subjects. 

C.  Physical  education  taught  by  a  special  physical  education 
instructor  who  is  a  member  of  the  school  staff. 

D.  Physical  education  taught  by  a  visiting  specialist  employed 
by  the  unit  or  school  system. 

The  type  of  organizational  plan  selected  by  principals  at  each 
grade  level  and  the  plans  selected  by  teachers  for  the  grade  level  at 
which  they  teach  are  sumnfflrized  in  Table  XVTII  in  the  form  of  percen¬ 
tages. 

It  is  apparent  from  the  percentages  below  that  the  plans  favored 

TABLE  XVIII 

PERCENTAGE  OF  PRINCIPALS  AND  TEACHERS  FAVORING 
PARTICULAR  ORGANIZATIONAL  PLANS 


Plan 

Grades 

1  -  3 

Grades  U  -  6 

Grades  7  &  8 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

A 

76.9% 

U8.5% 

15.8% 

20.2$ 

8.8# 

9.8% 

B 

8.8$ 

8$ 

52.6% 

20.6% 

33.3% 

25.6$ 

C 

10.5 % 

ho. 9% 

28.1% 

52.8% 

52.6% 

59.14% 

D 

1.8% 

2.5% 

3.5% 

6.1# 

5.3% 

5.3% 
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by  principals  and  teachers  vary  according  to  grade  level,  and  that  there 
is  some  lack  of  agreement  between  principals  and  teachers*  In  order  to 
examine  preferred  plans  at  each  grade  level  more  closely  and  to  deter¬ 
mine  whether  existing  differences  between  grade  levels  are  significant, 
the  preferred  plans  of  principals  and  teachers  are  presented  separately 
in  Tables  XIX  and  XX. 

Applying  the  chi-square  test  of  independence  to  the  plans  fhvored 
by  principals  and  those  favored  by  teachers  it  was  found  that  in  each 
case  there  is  a  significant  difference  between  grade  levels  in  the 
choice  of  plans. 


TABLE  XIX 

ORGANI ZATXCNA L  PLANS  FAVORED  BY  PRINCIPALS  AT  DIFFERENT  GRADE  LEVELS 


Plan 

Grade  Level 

Totals 

N 

1-3 

fin 

k 

N 

-  6 

m 

N 

7  &  8 

A 

U5 

78.9 

5 

15.8 

5 

8.8 

59 

B 

5 

8.8 

30 

52.6 

19 

33.3 

51* 

C 

6 

io.5 

16 

28.1 

30 

52.6 

52 

D 

1 

1.8 

2 

3.5 

3 

5.3 

6 

Totals 

57 

57 

57 

171 
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Plans  favored  by  principals  for  grades  one  to  three  in  order  of 
frequency  are:  Plan  A,  79  per  cent;  Plan  C,  11  per  cent*  Plan  B,  9  per 
cent;  and  Plan  D,  2  per  cent.  The  plans  favored  by  teachers  at  this 
grade  level  are:  Plan  A,  k9  per  cent.  Plan  C,  Ul  per  cent;  Plan  B, 

8  per  cent;  Plan  D,  3  per  cent.  It  is  apparent  that  the  majority  of 
principals  prefer  to  have  physical  education  taught  by  the  classroom 
teacher  in  grades  one  to  three,  but  that  while  this  type  of  instruc¬ 
tional  practice  vas  the  one  most  frequently  selected  by  teachers,  there 
was  an  almost  equal  number  of  teachers  who  felt  that  children  should  be 

taught  by  a  special  physical  education  instructor  in  the  school. 

For  grades  four  to  six  the  plans  favored  by  principals  are: 


TABLE  XX 

ORGANIZATIONAL  PLANS  FAVORED  BY  TEACHERS  AT  DIFFERENT  GRADE  LEVELS 


Plan 

Grade 

Level 

Totals 

1 

N 

-  3 

£N 

h 

N 

-  6 

7  4  8 

N 

A 

115 

U8.5 

hh 

20.2 

13 

9.8 

172 

B 

19 

8 

U5 

20.6 

3h 

25.6 

98 

C 

97 

1)0.9 

115 

52.8 

79 

59.  U 

291 

D 

6 

2.5 

Hi 

6.U 

7 

5.3 

27 

Totals 

237 

218 

133 

588 

x2  -  83.07;  df  -  6;  p<.001 
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Plan  B,  53  per  cent;  Plan  C,  29  per  cent;  Plan  A,  16  per  cent;  and 
Plan  D,  h  per  cent.  The  plans  favored  by  teachers  are:  Plan  C,  53  per 
cent;  Plan  B,  21  per  cent;  Plan  A,  20  per  cent;  and  Plan  D,  6  per  cent* 
These  percentages  indicate  that  at  this  grade  level  the  most  popular 
plan  among  principals  for  teaching  physical  education  is  a  system  of 
departmentalization  or  semi-departmentalization,  but  that  most  teachers 
teaching  at  this  grade  level  would  prefer  to  have  physical  education 
taught  by  a  special  physical  education  instructor  in  the  school. 

At  the  grade  seven  and  eight  level  the  plans  favored  by  princi¬ 
pals,  in  order  of  frequency,  are:  Plan  C,  53  per  cent;  Plan  B,  33  par 
cent;  Flan  A,  9  per  cent;  and  Plan  D,  5  per  cent.  The  plans  favored  by 
teachers  are:  Plan  C,  59  per  cent;  Plan  B,  26  per  cent;  Plan  A,  10  per 
cent;  and  Plan  D,  5  per  cent.  The  majority  of  both  principals  and 
teachers  feel  that  at  the  grade  seven  and  eight  level  physical  education 
should  be  taught  by  a  special  physical  education  instructor  who  is  a 
member  of  the  school  staff. 

For  each  grade  level,  the  chi-square  test  of  independence  was 
applied  to  determine  whether  there  was  a  significant  difference  between 
the  principals*  and  teachers*  choice  of  plan.  It  was  found  that  there 
is  a  significant  difference  for  grades  one  to  three  and  grades  four  to 
six,  but  that  no  significant  difference  exists  for  grades  seven  and 
eight. ^  The  agreement  of  principals  and  teachers  at  the  grade  seven 

2phe  chi-square  test  of  independence  used  to  determine  the  rela¬ 
tionship  between  plans  favored  by  principals  and  teachers  was  calculated 
using  the  data  shown  in  Tables  XIX  and  XX.  The  level  of  probability  in 
grades  1-3,  grades  h  -  6,  and  grades  7  and  8  was  p>  .001,  p;>  .001, 
and  90<Cp^95,  respectively. 
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and  eight  level  may  be  due  in  part  to  the  fact  that  several  of  the 
principals  in  the  sample  schools  were  teaching  grade  seven  or  eight  and 
would  therefore  be  included  in  the  teacher  sample* 

The  relation  of  preferred  plan  to  the  age  of  the  teachers ♦  Table 
XXI  shows  the  preferred  types  of  plans  arranged  according  to  the  age  of 
the  responding  teachers* 

The  chi-square  test  of  independence  shows  no  significant  differ¬ 
ence*  This  indicates  that  there  is  no  significant  relation  between  the 
age  of  the  teacher  and  the  type  of  plan  preferred  for  instruction  in 
physical  education* 


TABLE  XXI 

PREFERRED  PLANS  CLASSIFIED  BY  AGE  OF  TEACHERS 


Plan 

Age 

Totals 

Under  30 

N 

30 

N 

-  1*5 

Over  1*5 
n 

A 

80 

28 

1*7 

26.9 

1*5 

35.6 

172 

B 

53 

18.5 

28 

16 

17 

13.6 

98 

C 

1U7 

51  .h 

88 

50.3 

56 

hh.l 

291 

D 

6 

2*1 

12 

6.9 

9 

7*1 

27 

Totals 

286 

175 

127 

588 
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The  relation  of  preferred  plan  to  the  sex  of  the  teachers.  Table 
XXII  shows  the  types  of  plans  favored  by  teachers,  arranged  according  to 
the  sex  of  the  responding  teachers. 

The  chi-square  test  of  independence  indicates  that  there  is  a 
significant  relation  between  the  plans  favored  by  teachers  and  the  sex 
of  the  teachers.  The  per  cent  of  male  teachers  preferring  each  particu¬ 
lar  plan  indicates  that  most  male  teachers,  87  per  cent,  prefer  to  have 
physical  education  taught  either  by  a  special  physical  education  instruc¬ 
tor  in  the  school,  or  through  a  system  of  departmentalisation  or  semi- 
departmental  Nation.  The  percentages  for  female  teachers  indicate  that 
while  having  physical  education  taught  by  a  special  instructor  in  the 
school  was  the  most  frequently  selected  type  of  organization,  35  per  cent, 
or  over  one  third  of  the  female  teachers  believe  that  the  classroom 

TABLE  XXII 

PREFERRED  PLANS  CLASSIFIED  BY  SEX  OF  TEACHERS 


Plan 

N 

Male 

N 

Female 

Totals 

A 

lk 

10.6 

158 

3l».7 

172 

B 

35 

26.3 

63 

13.8 

98 

C 

80 

60.2 

211 

U6.I4 

291 

D 

k 

3 

23 

5.1 

27 

Totals 

133 

U55 

588 
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teacher  should  teach  her  own  physical  education.  These  differences 
noted  between  male  and  female  teachers  in  their  choice  of  plans  are 
probably  related  to  the  fact  that  most  male  teachers  are  teaching  in  the 
upper  elementary  grades,  and  it  has  previously  been  established  in  this 
analysis  that  most  teachers  teaching  in  the  upper  elementary  grades 
prefer  either  Plan  C  or  Plan  B. 

The  relation  of  preferred  plan  to  the  teacher1 s  professional 
preparation  for  teaching  physical  education.  Table  XXIII  shows  the 
types  of  plans  preferred  by  teachers,  arranged  according  to  the  number 
of  physical  education  courses  that  teachers  have  taken  as  part  of  their 
professional  training.  In  order  to  have  cell  frequencies  large  enough 

TABLE  XXIII 

PREFERRED  PLANS  CLASSIFIED  BY  PHYSICAL  EDUCATION  COURSES 

TAKEN  BY  TEACHERS 


Plan 

Number 

of  Professional  Courses  in  Physical  Education 

Totals 

No  Courses 

One  Course 

Two  or  more 
Courses 

N 

%N 

N 

$N 

N 

A 

51 

28.2 

10ii 

30.1 

17 

27.9 

172 

B 

3h 

18.8 

U9 

Hi. 2 

15 

21*.  6 

98 

C 

90 

1*9.2 

17  ii 

So  .3 

28 

1*5.9 

291 

D 

7 

3.9 

19 

5.5 

1 

1.6 

27 

Totals 

181 

3h6 

61 

588 
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to  apply  the  chi-square  test  of  independence  all  teachers  having  two  or 
more  professional  courses  in  physical  education  were  combined  into  one 
category. 

The  chi-square  test  of  Independence  indicates  that  there  is  no 
significant  relation  between  teachers*  professional  preparation  in  physi¬ 
cal  education  and  the  plans  that  they  prefer  for  instruction  in  physical 
education. 

The  relation  of  preferred  plan  to  the  type  of  plan  being  used. 
Table  XXIV  shows  the  preferred  types  of  plans  arranged  according  to  the 

TABLE  XXIV 

TEACHERS*  PREFERRED  PLANS  CLASSIFIED  BY  ACTUAL  PLANS  BEING  USED 


Preferred 

Plan 

Type  of  Plan  Being  Used 

Totals 

(1) 

M 

N 

(2) 

ft 

N 

(3) 

ft 

A 

162 

31*  .8 

9 

8.3 

1 

7.1 

172 

B 

65 

lk 

30 

27.5 

3 

21.1* 

98 

C 

21? 

1*6.7 

66 

60.6 

8 

57.1 

291 

D 

21 

lw5 

U 

3.7 

2 

ll*.3 

27 

Totals 

U65 

109 

Ik 

588 

X2  -  39.865  df  -  65  p<.001 


NOTE:  The  types  of  plans  being  used  by  teachers  are: 

(1)  Physical  education  taught  by  the  classroom  teacher. 

(2)  Physical  education  taught  by  another  staff  member. 

(3)  No  physical  education  being  taught. 
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types  of  plans  that  are  being  used  by  teachers#  The  chi-square  test  of 
independence  shows  a  significant  relation  between  the  type  of  plans  pre¬ 
ferred  by  teachers  and  the  type  of  plan  that  they  are  using#  The  per¬ 
centages  indicate  that  teachers  who  are  presently  having  physical  educa¬ 
tion  taught  by  another  staff  member  are  more  likely  to  prefer  this  type 
of  organization  than  are  teachers  who  are  teaching  physical  education  to 
their  own  classes,  and  that  teachers  who  are  teaching  physical  education 
to  their  own  classes  are  more  likely  to  favor  this  type  of  organization 
than  are  teachers  who  are  having  their  physical  education  taught  by 
another  staff  member. 

III.  FEELINGS  OF  COMPETENCE  IN  TEACHING  PHYSICAL  EDUCATION 

One  of  the  purposes  of  this  study  was  to  get  an  indication  of  how 
competent  the  teachers  feel  in  teaching  physical  education,  and  to 
determine  the  relationship  between  expressed  feelings  of  conpetence  and 
the  teacher  variables  of  sex,  age,  and  professional  preparation  in 
physical  education#  These  items  are  dealt  with  in  this  section  and  in 
addition  the  data  is  investigated  to  determine  the  relation  between 
feelings  of  coi^etence  and  the  plans  teachers  are  using,  and  the  rela¬ 
tion  between  feelings  of  competence  and  preferred  plans# 

Teachers*  expressed  feelings  of  competence#  In  Part  III  of  the 
teacher  questionnaire,  four  levels  of  competence  were  listed  and  teachers 
were  asked  to  check  the  item  which  best  describes  their  feelings  of  com¬ 
petence  at  the  grade  level  at  which  they  teach#  The  four  items  listed 
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(a)  Feel  proficient  in  teaching  all  areas  of  the  physical 
education  program. 

(b)  Feel  proficient  in  teaching  most  areas  of  the  physical 
education  program. 

(c)  Feel  inadequate  in  teaching  most  areas  of  the  physical 
education  program. 

(d)  Feel  inadequate  in  teaching  all  areas  of  the  physical 
education  program* 

Table  XXV  shows  the  number  of  teachers  and  the  percentage  of 
teachers  who  checked  each  of  the  above  levels  of  competency.  The  per¬ 
centages  indicate  that  approximately  39  per  cent  of  the  teachers  feel 
inadequately  prepared  to  teach  part  or  all  of  the  physical  education 
program. 


TABLE  XXV 

TEACHERS T  FEELINGS  OF  COMPETENCE  IN  TEACHING  PHYSICAL  EDUCATION 


Level  of 

Competence 

Number  of 

Teachers 

Per  Cent  of 
Teachers 

(a) 

U6 

7.8% 

(b) 

312 

53.3% 

(o) 

199 

33.9% 

(d) 

29 

8.9% 

586* 

NOTE:  Two  of  the  588  responding  teachers  did  not  complete  this 
part  of  the  questionnaire. 
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The  relation  of  feelings  of  competence  In  teaching  physical  edu¬ 
cation  to  the  age  of  the  teachers*  Table  XXVI  shows  the  levels  of  com¬ 
petence  checked  by  teachers,  arranged  according  to  the  age  of  the  res¬ 
ponding  teachers* 


TABLE  XXVI 

EXPRESSED  LEVEL  OF  COMPETENCE  CLASSIFIED  BY  AGE  OF  TEACHERS 


Level  of 
Competence 

Age  of  Teachers 

Totals 

Under  30 

N  frl 

30  - 
N 

U5 

Over  U5 

N  £N 

(a) 

20 

7 

15 

8.6 

11 

8.7 

h6 

(b) 

169 

59.3 

85 

U8.6 

58 

h6 

312 

(c) 

90 

31.6 

63 

36 

U6 

36.5 

199 

(d) 

6 

2.1 

12 

6.9 

11 

8.7 

29 

Totals 

285 

175 

126 

586 

X2  -  1U.97;  df  -  65  .01<p<.05 


The  chi-square  test  of  independence  shows  a  significant  differ¬ 
ence.  This  indicates  that  there  is  a  significant  relation  between  the 
degree  of  competence  expressed  by  teachers  and  the  age  of  the  teachers. 
The  percentages  show  that  there  is  a  tendency  for  younger  teachers  to 
feel  more  competent  in  teaching  physical  education  than  older  teachers. 
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Approximately  66  per  cent  of  those  under  thirty  years  of  age  indicated 
that  they  feel  competent  in  teaching  most  or  all  of  the  physical  educa¬ 
tion  program,  as  compared  with  57  per  cent  in  the  30-U5  age  group,  and 
55  per  cent  in  the  over  U5  age  group* 

The  relation  of  feelings  of  competence  in  teaching  physical  edu¬ 
cation  to  the  sex  of  the  teacher*  Table  XX VII  shows  the  levels  of  com¬ 
petence  checked  by  teachers,  arranged  according  to  the  sex  of  the  res¬ 
ponding  teachers*  The  chi-square  test  of  independence  shows  no  signifi¬ 
cant  difference*  This  indicates  that  there  is  no  significant  relation 
between  the  sex  of  the  teachers  and  how  coupe  tent  they  feel  in  teaching 
physical  education* 


TABLE  XXVII 


EXPRESSED  LEVEL  OF  COMPETENCE  CLASSIFIED  BY  SEX  OF  TEACHERS 


Level  of 
Coupe  tence 

N 

Male 

N 

Female 

Totals 

(a) 

15 

11.3 

31 

6.8 

U6 

(b) 

77 

57.9 

235 

51.9 

312 

(c) 

36 

27.1 

163 

36 

199 

(d) 

5 

3.8 

2k 

5.3 

29 

Totals 

133 

1*53 

586 
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The  relation  of  feelings  of  competence  in  teaching  physical  edu¬ 
cation  to  the  amount  of  professional  preparation  teachers  have  taken  for 
teaching  physical  education.  Table  XXVIII  shows  the  level  of  competence 
checked  by  responding  teachers,  arranged  according  to  the  number  of 
professional  physical  education  courses  that  teachers  have  taken.  All 
teachers  who  have  taken  two  or  more  courses  in  physical  education  are 
combined  in  one  category  in  order  to  have  cell  frequencies  large  enough 
to  apply  the  chi-square  test  of  independence. 

The  chi-square  test  of  independence  shows  a  significant  difference. 

TABLE  XXVIII 

EXPRESSED  LEVEL  OF  COMPETENCE  CLASSIFIED  BY  PHYSICAL  EDUCATION  COURSES 

TAKEN  BY  TEACHERS 


Level  of 
Competence 


Number  of  Professional  Courses  in  Physical 

Education 


No  Courses 


N 


$N 


One  Course 


N 


Two  or  More 
Courses 
N 


Totals 


(a) 

(b) 

(c) 

(d) 


Totals 


10 

71* 

81* 

13 


5.5 

1*0.9 

1*6.1* 

7.2 


23 

197 

109 

15 


6.9 

57.3 

31.7 

i*.l* 


13 

1*1 

6 

1 


21.3 

67.2 

9.8 

1.6 


181 


3  hh 
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199 

29 
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This  indicates  that  the  degree  of  competence  expressed  by  teachers  is 
related  to  the  number  of  professional  courses  they  have  taken  in  physical 
education.  The  percentages  indicate  that  the  more  professional  physical 
education  courses  teachers  have  taken  as  part  of  their  teacher  prepara¬ 
tion,  the  more  competent  they  tend  to  feel  in  teaching  physical  educa¬ 
tion. 


The,  relation  of  feeling^jof  competence  in  teaching  physical  edu¬ 
cation  to  the  types  of  plans  teachers  are  using.  Table  XXIX  shows  the 


TABLE  XXIX 

EXPRESSED  LEVEL  OF  COMPETENCE  CLASSIFIED  BY  THE  TYPES  OF  PLANS 

TEACHERS  ARE  USING 


Level  of 

Type  of  Plan  Being  Used 

Totals 

Competence 

a) 

M 

N 

(2) 

■  (3) 

H 

$N 

(a) 

Ui 

8.9 

5 

U.6 

0 

k6 

(b) 

272 

58.8 

38 

3U.9 

2 

ll*.3 

312 

(o) 

13U 

28.9 

55 

50.5 

10 

71.lt 

199 

(d> 

16 

3.5 

ll 

10.1 

2 

llt.3 

29 

Totals 

. 

U63 

109 

1U 

586 

X2  »  UU.90;  df  -  6;  p<C.001 


NOTE:  The  types  of  plans  being  used  by  teachers  were: 

( 1)  Physical  education  taught  by  the  classroom  teacher. 

(2)  Physical  education  taught  by  another  staff  member. 

(3)  No  physical  education  being  taught. 
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levels  of  competence  checked  by  teachers,  arranged  according  to  the  type 
of  plans  teachers  are  using. 

The  chi-square  test  of  independence  shows  a  significant  differ¬ 
ence.  This  indicates  that  the  degree  of  competence  expressed  by  teach¬ 
ers  is  related  to  the  type  of  plan  that  they  are  using  for  instruction 
in  physical  education.  The  percentages  indicate  that  teachers  who  feel 
competent  in  teaching  most  or  all  of  the  physical  education  program  are 
more  likely  to  be  teaching  physical  education  to  their  own  classes, 
while  those  teachers  who  feel  inadequate  in  teaching  physical  education 
are  more  likely  to  have  physical  education  taught  to  their  classes  by 
another  staff  member  or  to  have  no  physical  education  taught  to  their 
class. 


The  relation  of  feelings  of  competence  in  teaching  physical  edu¬ 
cation  to  the  types  of  plans  preferred  by  teachers.  Table  XXX  shows  the 
levels  of  competence  checked  by  teachers,  arranged  according  to  the 
types  of  plans  teachers  prefer  for  instruction  in  physical  education. 

The  chi-square  test  of  independence  shows  a  significant  dif¬ 
ference.  This  indicates  that  the  degree  of  competence  expressed  by 
teachers  is  related  to  the  types  of  plans  that  teachers  prefer  for 
instruction  in  physical  education.  The  percentages  show  that  the 
majority,  8U  per  cent,  of  those  who  prefer  to  have  physical  education 
taught  by  the  classroom  teacher  are  teachers  who  feel  competent  in 
teaching  most  or  all  of  the  physical  education  program.  Approximately 
56  per  cent  of  the  teachers  who  prefer  a  system  of  departmentalization 
or  semi-departmentalization,  5l  per  cent  of  those  who  prefer  to  have 
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physical  education  taught  by  a  special  physical  education  instructor  in 


the  schools,  and  about  U*  per  cent  of  those  favoring  a  visiting  speci¬ 
alist  for  instruction  in  physical  education,  are  teachers  who  feel  com¬ 
petent  in  teaching  most  or  all  of  the  physical  education  program* 


TABLE  XXX 

EXPRESSED  LEVEL  OF  COMPETENCE  CLASSIFIED  BY  THE  TYPES  OF  PLANS 

TEACHERS  PREFER3 


Level  of 
Competence 

Type  of  Plan  Preferred  by  Teachers 

Totals 

A 

N 

B 

N 

c 

N 

$9 

N 

D 

(a) 

23 

13.5 

9 

9.3 

13 

a.5 

1 

3.7 

U6 

(b) 

120 

70.2 

U5 

U6.U 

136 

1*6.7 

11 

1*0.7 

312 

(c) 

2k 

1U 

39 

1:0.2 

123 

1*2.3 

13 

1*8.1 

199 

(d) 

h 

2.3 

k 

U.i 

19 

6.5 

2 

7.U 

29 

Totals 

171 

97 

291 

27 

586 

X2  -  58 
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IV.  SUMMARY  OF  FINDINGS 


This  study  attempted  to:  (l)  identify  the  existing  organizational 
provisions  for  teaching  physical  education  in  the  elementary  schools  of 


•^The  four  types  of  plans  from  which  teachers  were  asked  to  select 
the  ones  they  prefer  are  listed  on  page  50  of  this  report. 
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Saskatchewan,  (2)  determine  the  type  of  organization  preferred  by  ele¬ 
mentary  school  teachers  and  administrators,  and  (3)  determine  to  what 
extent  elementary  school  teachers  feel  competent  in  teaching  physical 
education*  In  addition,  the  study  investigated  the  relationship  between 
the  above  factors  and  the  variables  of  size  of  school,  location  of 
school,  and  the  teacher  characteristics  of  age,  sex,  and  amount  of 
professional  preparation  for  teaching  physical  education* 

The  remainder  of  this  chapter  summarizes  the  more  important 
findings  of  this  study. 

Present  practice  in  teaching  physical  education* 

1*  Approximately  79  per  cent  of  the  teachers  in  the  sample  schools 
were  teaching  physical  education  to  their  own  classes.  In  almost  all 
cases  where  teachers  were  not  teaching  physical  education  to  their  own 
classes  it  was  being  taught  by  another  staff  member  as  part  of  a  system 
of  departmentalization  or  semi-departmentalization.  Less  than  1  per  cent 
of  the  classes  were  taught  by  a  special  physical  education  instructor  who 
is  a  member  of  the  school  staff  and  in  no  instance  was  physical  education 
being  taught  by  a  visiting  specialist.  In  approximately  2  per  cent  of 
the  classes  there  was  no  physical  education  being  taught. 

2.  There  was  a  significant  relation  between  the  organ! zational 
plans  used  by  teachers  and  the  age  of  the  teachers.  There  was  a  tendency 
for  older  teachers,  in  the  schools  studied,  to  have  their  physical  educa¬ 
tion  taught  by  another  staff  member.  Only  13  per  cent  of  the  teachers 
tinder  thirty  years  of  age,  as  compared  with  21  per  cent  of  those  who  are 
thirty  to  forty-five  years  old,  and  28  per  cent  of  those  over  forty-five 
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years  of  age,  were  having  physical  education  taught  by  another  staff 
member • 

3.  There  was  no  significant  relation  between  the  type  of  organi¬ 
zational  plans  being  used  by  teachers  and  the  sex  of  the  teachers. 

1j.  Approximately  31  per  cent  of  the  responding  teachers  have 
taken  no  courses  in  physical  education  as  part  of  their  professional 
preparation,  about  59  per  cent  have  taken  one  course,  8  per  cent  have 
taken  two  courses,  and  slightly  more  than  2  per  cent  have  taken  three 
or  more  courses.  There  was  a  significant  relation  between  the  type  of 
organ izaticmal  plan  being  used  by  teachers  and  the  number  of  physical 
education  courses  that  teachers  have  taken.  Teachers  with  more  profes¬ 
sional  preparation  for  teaching  physical  education  were  more  likely  to 
be  teaching  physical  education  to  their  own  classes,  and  possibly  to 
classes  other  than  their  own. 

5.  Principals*  responses  indicated  that  in  16  per  cent  of  the 
sample  schools  there  was  some  departmentalization  being  used  in  grades 
one  to  three,  in  53  per  cent  of  the  schools  this  form  of  organization  was 
being  used  to  some  extent  in  grades  four  to  six,  and  in  63  per  cent  of 
the  schools  it  was  being  used  to  some  extent  in  grades  seven  and  eight. 
Teachers*  responses  showed  that  only  5  per  cent  of  the  teachers  in 
grades  one  to  three  were  having  their  physical  education  taught  by 
another  staff  member,  while  in  grades  four  to  six  there  were  25  per 
cent,  and  in  grades  seven  and  eight  there  were  32  per  cent  whose  classes 
were  taught  physical  education  by  another  staff  member.  These  differ¬ 
ences  between  grade  levels  were  significant,  indicating  that  there  was 
more  departmentalization  or  semi-departmentalization  being  used  in  the 
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upper  elementary  grades. 

6.  Principals*  responses  showed  that  in  the  sample  studied  there 
was  no  significant  difference  between  the  number  of  city  schools  and  the 
number  of  non-city  schools  that  were  using  some  departmentalization  or 
semi-departmentalization.  Teachers*  responses  showed  that  there  was  a 
significant  difference  between  city  and  non-city  schools  in  regard  to 
the  types  of  organizational  plans  that  teachers  were  using.  There  was  a 
higher  percentage  of  teachers  in  non-city  schools  who  were  engaged  in  a 
plan  whereby  their  physical  education  was  being  taught  by  another  staff 
member  than  there  were  in  city  schools. 

7.  Principals*  responses  showed  that  in  the  sample  studied  there 
was  no  significant  difference  between  the  number  of  small  schools  and 
the  number  of  large  schools  that  were  using  some  departmentalization  or 
semi -departmentalization.  Teachers*  responses  showed  that  there  was  a 
significant  relation  between  size  of  school  and  the  type  of  organiza¬ 
tional  plans  that  individual  teachers  were  using.  In  larger  schools 
there  was  a  higher  percentage  of  teachers  who  were  using  a  plan  whereby 
physical  education  was  being  taught  by  another  staff  member. 

8.  Approximately  11  per  cent  of  the  teachers  in  the  sample 
schools  were  teaching  physical  education  to  two  or  more  classes.  There 
was  a  significant  relation  between  the  number  of  classes  teachers  were 
instructing  in  physical  education  and  the  teachers*  age,  sex,  and  amount 
of  professional  preparation  in  physical  education.  Of  the  teachers  who 
were  instructing  two  or  more  classes  in  physical  education  the  majority 
were  male,  were  tinder  thirty  years  of  age,  and  had  taken  two  or  more 
professional  physical  education  courses. 
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Organizational  plans  favored  by  principals  and  teachers 

1.  Responses  from  principals  and  teachers  in  the  sample  schools 
showed  that  the  type  of  organizational  plans  favored  by  principals  for 
physical  education  instruction  in  grades  one  to  three  in  order  of  prefer¬ 
ence  were:  Plan  A,  79  per  cent;  Plan  C,  11  per  cent;  Plan  B,  9  per  cent; 
and  Plan  D,  2  per  cent*  The  plans  favored  by  teachers  at  this  grade 
level  were:  Plan  A,  U8  per  cent;  Plan  C,  Ul  per  cent;  Plan  B,  8  per 
cent;  and  Plan  D,  3  per  cent.  These  percentages  indicate  that  for 
grades  one  to  three  the  majority  of  principals  preferred  to  have  physi¬ 
cal  education  taught  by  the  classroom  teacher,  and  that  while  this  type 
of  organizational  plan  was  the  one  most  often  selected  by  teachers,  an 
almost  equal  number  of  teachers  preferred  to  have  physical  education 
taught  by  a  special  physical  education  instructor  in  the  school. 

For  grades  four  to  six  the  plans  favored  by  principals  were: 

Plan  B,  53  per  cent;  Plan  C,  29  per  cent;  Plan  A,  16  per  cent;  and  Plan 
D,  h  per  cent.  The  plans  favored  by  teachers  at  this  grade  level  were: 
Plan  C,  53  per  cent;  Plan  B,  21  per  cent;  Plan  A,  20  per  cent;  and  Plan 
D,  6  per  cent.  This  means  that  for  grades  four  to  six  the  majority  of 
principals  preferred  to  have  a  system  of  departmentalization  or  semi- 
departmentalization  for  instruction  in  physical  education,  while  the 
majority  of  teachers  favored  a  type  of  organization  in  which  physical 
education  is  taught  by  a  special  physical  education  instructor  who  is 
a  member  of  the  school  staff. 

^The  alternative  organizational  plans  mentioned  below  are  listed 
in  the  principal  and  teacher  questionnaires  in  Appendices  B  and  C. 
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For  grades  seven  and  eight  the  plans  favored  by  principals  were: 
Plan  C,  $3  per  cent ;  Plan  B,  33  per  cent;  Plan  A,  9  per  cent;  and  Plan  D 
5  per  cent*  The  plans  favored  by  teachers  at  this  grade  level  were: 

Plan  C,  $9  per  cent;  Plan  B,  26  per  cent;  Plan  A,  10  per  cent;  and  Plan 
D,  5  per  cent*  This  means  that  having  physical  education  taught  by  a 
special  physical  education  instructor  in  the  school  was  the  type  of  orga 
nizational  plan  favored  by  most  principals  and  teachers  in  the  sample 
schools,  but  that  a  fairly  high  percentage  of  both  principals  and  teach¬ 
ers  favored  a  system  of  departmentalization  or  semi- departmentalization 
for  this  grade  level. 

2.  Responses  from  the  sample  schools  showed  that  there  was  a 
significant  difference  in  the  plans  favored  by  both  principals  and 
teachers  for  different  grade  levels.  The  majority  of  principals  pre¬ 
ferred  to  have  physical  education  taught  by  the  classroom  teacher  in 
grades  one  to  three,  but  preferred  a  system  of  departmentalization  or 
semi -departmentalization  for  grades  four  to  six,  and  preferred  to  have 
physical  education  taught  to  grades  seven  and  eight  by  a  special  physi¬ 
cal  education  instructor  in  the  school.  The  majority  of  teachers  pre¬ 
ferred  to  have  physical  education  taught  either  by  the  classroom  teacher 
or  by  a  special  physical  education  instructor  in  the  school  in  grades 
one  to  three,  but  in  grades  four  to  six  and  grades  seven  and  eight  the 
majority  of  teachers  preferred  the  use  of  a  special  physical  education 
instructor  in  the  school. 

3.  Principals  and  teachers  responses  showed  that  there  was  a 
significant  difference  between  principals*  preferred  plans  and  teachers* 
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preferred  plans  for  grades  one  to  three  and  for  grades  four  to  six* 

There  was  no  significant  difference  between  principals*  and  teachers* 
choice  of  plan  for  grades  seven  and  eight* 

U*  There  was  no  significant  relation  between  the  plans  favored 
by  teachers  and  the  age  of  teachers* 

5*  In  the  sample  studied  there  was  a  significant  relation 
between  the  sex  of  the  teacher  and  the  organizational  plans  favored 
for  instruction  in  physical  education*  Although  most  male  teachers 
favored  either  a  plan  involving  the  use  of  a  special  physical  education 
instructor  in  the  school,  or  a  system  of  departmentalization  or  semi- 
departmentalization,  most  female  teachers  preferred  to  have  physical 
education  taught  either  by  a  special  physical  education  instructor  in 
the  school  or  by  the  classroom  teacher* 

6*  There  was  no  significant  relation  between  the  plans  favored 
by  teachers  for  instruction  in  physical  education  and  the  amount  of 
professional  preparation  that  teachers  have  taken  in  physical  education* 
7*  There  was  a  significant  relation  between  the  types  of  plans 
preferred  by  the  responding  teachers  and  the  types  of  plans  that  they 
were  using*  Although  the  majority  of  teachers  preferred  a  plan  whereby 
physical  education  is  taught  by  a  special  physical  education  instructor 
in  the  school,  teachers  not  choosing  this  type  of  organization  tended 
to  choose  the  type  of  plan  that  they  were  actually  using  at  the  time  of 
the  survey. 

Feelings  of  competence  in  teaching  physical  education* 

1*  Approximately  8  per  cent  of  the  teachers  in  the  sample  schools 
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indicated  that  they  felt  conpetent  in  teaching  all  areas  of  the  physical 
education  program;  53  per  cent  felt  competent  in  teaching  most  areas  of 
the  program;  3h  per  cent  felt  inadequate  in  teaching  most  areas  of  the 
program;  and  5  per  cent  felt  inadequate  in  teaching  all  aspects  of  the 
physical  education  program. 

2.  There  was  a  significant  relation  between  the  degree  of  compe¬ 
tence  expressed  by  teachers  and  the  age  of  the  teachers.  Approximately 
66  per  cent  of  those  under  thirty  years  of  age  indicated  that  they  felt 
competent  in  teaching  most  or  all  of  the  physical  education  program, 
while  57  per  cent  of  the  teachers  in  the  thirty  to  forty-five  age  group, 
and  55  per  cent  of  those  who  were  over  forty-five  years  of  age  indicated 
that  they  felt  competent  in  teaching  most  or  all  of  the  physical  educa¬ 
tion  program. 

3.  There  was  no  significant  difference  between  male  and  female 
teachers  in  the  degree  of  competence  expressed  towards  the  teaching  of 
physical  education. 

U.  There  was  a  significant  relation  between  the  degree  of  com¬ 
petence  expressed  by  the  responding  teachers  and  the  number  of  profes¬ 
sional  physical  education  courses  that  they  have  taken.  The  more  pro¬ 
fessional  preparation  teachers  had  taken  in  physical  education,  the  more 
competent  they  tended  to  feel  in  teaching  physical  education. 

5.  There  was  a  significant  relation  between  the  degree  of  com¬ 
petence  expressed  by  the  responding  teachers  and  the  type  of  plan  that 
these  teachers  were  using  for  instruction  in  physical  education.  Teach¬ 
ers  who  felt  competent  in  teaching  most  or  all  of  the  physical  education 
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program  were  more  likely  to  be  teaching  physical  education  to  their  own 
classes,  while  those  who  felt  inadequate  in  teaching  physical  education 
were  more  likely  to  have  physical  education  taught  to  their  classes  by 
another  staff  member,  or  to  have  no  physical  education  taught  to  their 
class. 

6.  There  was  a  significant  relation  between  the  degree  of  compe¬ 
tence  e:xpressed  by  teachers  and  the  type  of  plan  that  teachers  preferred 
for  instruction  in  physical  education.  Most  of  the  teachers  who  pre¬ 
ferred  to  have  physical  education  taught  by  the  classroom  teacher  were 
teachers  who  felt  competent  in  teaching  most  or  all  of  the  physical  edu¬ 
cation  program,  while  only  about  one- ha If  of  those  who  preferred  a  type 
of  organization  in  which  physical  education  could  be  taught  by  another 
staff  member,  were  teachers  who  felt  competent  in  teaching  most  or  all 
of  the  physical  education  program. 
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CHAPTER  V 


SUMMARY,  CONCLUSIONS  AND  RECOMMENDATIONS 

This  chapter  summarizes  the  purpose  of  the  study  and  the  proce¬ 
dure  used  in  conducting  the  study.  The  limitations  of  the  study  are 
dealt  with  and  the  major  conclusions  resulting  from  the  findings  are 
listed  and  discussed.  The  important  implications  of  the  study  are  dis¬ 
cussed  and  a  number  of  recommendations  arising  out  of  these  implications 
are  presented. 


I.  SUMMARY 

The  major  purposes  of  this  study  were  to  identify  existing  organ! 
zational  provisions  for  teaching  physical  education  in  the  elementary 
schools  of  Saskatchewan,  to  determine  the  type  of  organizational  plans 
preferred  by  elementary  school  teachers  and  administrators,  and  to 
determine  the  extent  to  which  elementary  school  teachers  feel  competent 
in  teaching  physical  education.  A  further  purpose  was  to  compare  the 
organizational  plans  used  in  large  and  small  schools  and  in  city  and  non 
city  schools,  and  to  determine  whether  present  practice,  preferred  prac¬ 
tice,  and  teachers*  feelings  of  competence  are  significantly  related  to 
the  teacher  variables  of  age,  sex,  and  professional  preparation  in  physi 
cal  education. 

In  Chapter  II  the  available  research  on  departmentalization  and 
semi-departmentalization  of  instruction  in  elementary  schools  was  re¬ 
viewed.  This  was  done  with  emphasis  on  the  following  three  main  topics: 
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(l)  teachers*  and  administrators*  preference  regarding  departmentaliza¬ 
tion,  (2)  emotional  and  social  adjustment  of  pupils  under  departmental¬ 
ized  organization,  and  (3)  pupil  achievement  in  departmentalized  or  semi- 
departmentalized  schools.  Literature  on  organization  for  instruction  in 
physical  education  was  also  reviewed  with  the  purpose  of  determining  the 
views  of  writers  in  the  field  of  physical  education  in  regard  to  the 
type  of  organization  that  should  be  used  for  physical  education  instruc¬ 
tion  in  the  elementary  grades,  the  qualifications  that  physical  educa¬ 
tion  teachers  and  supervisors  should  have,  and  the  role  of  specialists 
in  improving  the  physical  education  program. 

To  gather  information  from  principals  and  teachers  for  the 
present  study  a  questionnaire  was  constructed  and  distributed  to  a  ran¬ 
domly  selected  sample  of  thirty  city  schools  and  thirty  non-city  schools 
in  the  province  of  Saskatchewan.  Responses  were  received  from  57  prin¬ 
cipals  and  588  teachers.  This  represented  a  95  per  cent  return  from 
principals  and  an  89  per  cent  return  from  teachers. 

The  information  from  the  returned  questionnaires  was  analyzed 
in  Chapter  IV  under  the  following  general  headings:  (l)  existing 
organizational  plans  for  teaching  physical  education,  (2)  preference  in 
regard  to  organization  for  instruction  in  physical  education,  and  (3) 
teachers*  feelings  of  competence  in  teaching  physical  education.  The 
findings  of  the  study  were  summarized  at  the  end  of  Chapter  IV. 

A  deliberate  attempt  was  made  to  structure  the  questionnaires 
used  in  this  investigation  in  such  a  manner  that  their  design  would 
provide  the  respondents  with  an  opportunity  to  indicate  as  accurately 
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as  possible  the  type  of  organization  that  is  being  used  in  the  schools, 
the  type  of  organization  that  they  would  prefer  for  use  in  their 
schools,  and  the  degree  to  which  they  feel  competent  in  teaching  physi¬ 
cal  education.  It  was  recognized  that  some  discrepancies  might  result 
due  to  different  interpretations  of  some  of  the  terms  used  in  the  ques¬ 
tionnaires.  In  an  attempt  to  minimize  this  possibility  the  question¬ 
naires  were  designed  to  provide  checks  on  the  validity  of  responses  and 
to  provide  the  investigator  with  an  overall  picture  of  the  type  of 
organization  being  used  in  the  schools.  In  some  instances  where  it  was 
apparent  that  the  respondents  had  mistaken  the  intention  of  the  ques¬ 
tions  asked,  or  of  the  directions  given,  the  responses  were  altered  so 
that  they  would  conform  with  what  the  investigator  felt  was  the  correct 
description  of  the  issues  in  question.  There  were  only  a  few  instances 
where  such  adjustments  were  necessary  and  in  general,  the  nature  and 
amount  of  information  obtained  from  the  participants  provided  substan¬ 
tial  evidence  to  indicate  that  the  test- instruments  were  effective  in 
securing  the  desired  information. 

The  procedures  followed  in  the  distribution  and  collection  of  the 
questionnaires  resulted  in  a  high  percentage  of  returns  from  both  prin¬ 
cipals  and  teachers.  It  was  therefore  assumed  that  the  teachers  and 
principals  participating  in  the  study  were  representative  of  all  prin¬ 
cipals  and  teachers  in  elementary  schools  of  eight  rooms  or  larger  in 
the  province  of  Saskatchewan. 

The  chi-square  test  of  independence  seemed  most  appropriate  for 
discovering  the  validity  of  differences  between  groups  and  sub-groups. 
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The  number  of  respondents  used,  particularly  in  some  comparisons  within 
the  teacher  group,  may  be  considered  to  be  relatively  small*  In  such 
cases  either  no  conclusions  have  been  made  concerning  the  findings,  or  a 
cautious  interpretation  has  been  made.  It  was  also  found  necessary  in 
some  instances  to  combine  categories  in  order  that  cell  frequencies 
would  be  large  enough  to  apply  the  chi-square  test.  This  resulted  in 
some  loss  of  information. 

In  general,  the  scope  of  the  study  and  the  methods  employed  to 
collect  and  analyze  the  data  suggest  that  the  findings  reported  should 
be  reliable  indicators  of  the  issues  studied  concerning  physical  educa¬ 
tion  instruction  in  Saskatchewan  schools. 

II .  CONCLUSIONS 

The  major  conclusions  that  this  study  will  support  are  presented 
and  discussed  under  three  general  headings  in  this  section.  These  con¬ 
clusions  are  based  on  the  information  received  from  the  57  principals 
and  the  588  teachers  who  participated  in  the  study.  The  conclusions 
apply  to  Saskatchewan  schools  having  eight  or  more  elementary  rooms  in 
operation. 

Organizational  plans  used  for  instruction  in  physical  education 
in  Saskatchewan  schools. 

1.  In  the  majority  of  the  elementary  classrooms  in  Saskatchewan 
physical  education  is  being  taught  by  the  classroom  teacher.  In  most 
of  the  cases  where  physical  education  is  not  taught  by  the  classroom 
teacher,  some  type  of  organizational  arrangement  is  being  used  whereby 
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it  is  taught  by  another  staff  meiriber.  In  very  few  of  the  cases  where 
physical  education  is  taught  by  another  staff  member  is  this  person  a 
specially  qualified  physical  education  instructor. 

2.  Although  elementary  schools  are  not  generally  organized 
throughout  so  that  physical  education  may  be  taught  using  a  system  of 
departmentalization  or  semi -departmentalization,  many  of  the  schools 
are  using  this  type  of  organization  for  some  grades.  Very  little  semi- 
departmentalizatlon  is  being  used  in  grades  one  to  three,  but  its  use 
increases  in  grades  four  to  six,  and  considerable  use  is  made  of  this 
type  of  organization  in  grades  seven  and  eight.  These  differences 
between  grade  levels  can  probably  be  attributed  to  the  widespread  belief 
that  all  subjects  in  the  primary  grades  are  best  taught  by  the  classroom 
teacher,  while  subjects  in  the  upper  elementary  grades  require  a  certain 
degree  of  specialization  and  lend  themselves  more  readily  to  a  system  of 
departmentalization  or  serai- departmentalization. 

3.  There  is  a  significant  relation  between  the  organizational 
plans  used  by  teachers  and  the  age  of  the  teachers.  There  is  a  tendency 
for  older  teachers  to  have  physical  education  taught  by  another  staff 
member,  while  younger  teachers  are  more  likely  to  be  teaching  physical 
education  to  their  own  classes,  and  possibly  to  classes  other  than  their 
own. 

U.  About  one- third  of  the  elementary  teachers  in  Saskatchewan 
schools  have  had  no  professional  preparation  for  teaching  physical  educa¬ 
tion  and  slightly  more  than  one- ha  If  of  the  teachers  have  taken  only  one 
course  in  physical  education  as  part  of  their  professional  preparation. 


. 


*  I  r  * 

’  *  '  •  »* 


.  '  '  .  , ; 


* 


1  "  v'  '  ■'  *  .  1  V 

*  iv.  '  ,  r  ;  '  v 


*  r  2':n'"*r  rr  ;■  ; 


•O'  £  '  c  7  *:  '  :£j 


—  • 


i- 


i  *  •  •  ► 

1  V 

:  •  .  r .  . 

:;2  .*  rr 

, 


,  . 

•v  "  :>  r  •  .o  "  ‘  'J  “  . 

-  : 

-  r-i? 

1  :  .  ’  a  ■ 


79 


This  means  that  there  are  relatively  few  teachers  who  could  be  consid¬ 
ered  well  qualified  to  teach  physical  education*  Prospective  teachers 
who  take  their  professional  education  at  the  University  of  Saskatchewan 
are  not  required  to  take  any  courses  in  physical  education*  This  means 
that  a  considerable  number  of  new  teachers  go  out  into  the  schools  each 
year  without  having  had  any  professional  preparation  for  teaching  physi¬ 
cal  education. 

5.  There  is  a  significant  relation  between  the  type  of  organi¬ 
zational  plans  being  used  by  teachers  and  the  number  of  professional 
physical  education  courses  that  teachers  have  taken.  Teachers  with  more 
professional  preparation  in  physical  education  are  more  likely  to  be 
teaching  physical  education  to  their  own  classes,  and  possibly  to 
classes  other  than  their  own. 

6.  The  majority  of  teachers  who  are  teaching  physical  education 
to  two  or  more  classes  in  their  schools  are  male,  are  under  thirty  years 
of  age,  and  have  taken  two  or  more  professional  courses  in  physical 
education.  This  indicates  that  the  services  of  qualified  personnel  are 
being  utilized  in  those  schools  where  some  form  of  departmentalization 
or  semi -departmentalization  is  being  carried  on. 

7.  There  is  a  significant  difference  between  city  and  non-city 
schools  in  regard  to  the  type  of  organizational  plans  being  used  by 
teachers.  Teachers  in  non-city  schools  are  more  likely  to  be  involved 
in  an  organizational  arrangement  whereby  physical  education  is  taught 
to  their  classes  by  another  staff  member.  This  may  be  due  to  the  fact 
that  teachers  in  city  schools  generally  receive  more  in-service  help  and 
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are  therefore  more  capable  of  teaching  physical  education  to  their  own 
classes.  It  nay  also  be  due,  in  part,  to  the  fact  that  non-city  schools 
generally  receive  less  supervisory  direction  from  central  office  person¬ 
nel  and  have  more  autonomy  in  developing  flexible  organization  arrange¬ 
ments  within  their  schools. 

8.  There  is  a  significant  relation  between  size  of  school  and 
the  type  of  organizational  plans  being  used  by  teachers.  Teachers  in 
larger  schools  are  more  likely  to  be  involved  in  an  organizational  ar¬ 
rangement  whereby  physical  education  is  taught  to  their  class  by  another 
staff  member  than  are  teachers  in  smaller  schools.  This  results,  no 
doubt,  from  the  fact  that  in  larger  schools  there  is  more  opportunity  for 
specialization  and  for  teachers  to  trade  subjects. 

Organizational  plans  preferred  by  principals  and  teachers . 

1.  The  majority  of  principals  prefer  to  have  physical  education 
taught  by  the  classroom  teacher  in  grades  one  to  three,  but  prefer  a 
system  of  departmentalization  or  semi-departmentalization  for  instruc¬ 
tion  in  physical  education  in  grades  four  to  six,  and  prefer  to  have 
physical  education  taught  to  grades  seven  and  eight  by  a  special  physi¬ 
cal  education  instructor  in  the  school.  The  majority  of  teachers  prefer 
to  have  physical  education  taught  to  grades  one  to  three  either  by  the 
classroom  teacher  or  by  a  special  physical  education  instructor  in  the 
school.  For  grades  four  to  eight  the  majority  of  teachers  prefer  to 
have  physical  education  taught  by  a  special  physical  education  instruc¬ 
tor  in  the  school.  This  means  that  except  for  grades  one  to  three,  both 
principals  and  teachers  would  like  to  see  some  type  of  organizational 
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arrangement  whereby  classroom  teachers  could  have  their  physical  edu¬ 
cation  taught  by  another  staff  member  who  is  more  capable  of  giving 
instruction  in  this  subject. 

In  view  of  the  fact  that  most  teachers  are  presently  teaching 
physical  education  to  their  own  classes  and  since  this  type  of  organiza¬ 
tion  is  not  the  kind  preferred  by  most  teachers,  it  seems  reasonable  to 
conclude  that  most  teachers  are  not  satisfied  with  the  type  of  organiza¬ 
tion  that  they  are  presently  using  for  instruction  in  physical  education. 

2.  There  is  a  significant  relation  between  the  organizational 
plans  favored  by  teachers  and  the  sex  of  the  teachers.  Although  the 
majority  of  both  male  and  female  teachers  favor  an  organizational 
arrangement  whereby  physical  education  could  be  taught  by  someone  in 
the  school  other  than  the  classroom  teacher,  a  higher  percentage  of 
male  teachers  than  female  teachers  prefer  this  type  of  organization, 
with  a  fairly  large  number  of  female  teachers  preferring  to  have  physi¬ 
cal  education  taught  by  the  classroom  teacher.  These  differences  are 
probably  related  to  the  fact  that  most  male  teachers  are  teaching  in 
the  upper  elementary  grades  where  a  system  of  departmentalization  or 
semi-departmentalization  is  more  likely  to  be  preferred,  while  most 
female  teachers  are  teaching  in  the  lower  grades  where  it  is  often  felt 
that  physical  education  should  be  taught  by  the  classroom  teacher. 

3.  There  is  a  significant  relation  between  the  type  of  organi¬ 
zational  plans  preferred  by  teachers  and  the  type  of  plan  that  teachers 
are  actually  using.  Teachers  who  are  teaching  physical  education  to 
their  own  classes  are  more  likely  to  prefer  this  type  of  organization 
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than  are  teachers  who  are  having  physical  education  taught  to  their 
class  by  another  staff  member,  and  teachers  who  are  having  physical  edu¬ 
cation  taught  to  their  class  by  another  staff  member  are  more  likely  to 
prefer  this  type  of  organisation  than  are  teachers  who  are  teaching  phy¬ 
sical  education  to  their  own  class*  It  would  not  be  correct  to  assume, 
however,  that  most  teachers  tend  to  favor  the  type  of  organisational 
plans  that  they  are  presently  using,  since,  as  was  noted  previously,  the 
majority  of  teachers  favor  a  type  of  organization  whereby  physical  edu¬ 
cation  may  be  taught  by  another  staff  member  and  this  type  of  organiza¬ 
tion  is  not  used  predominantly  in  Saskatchewan  schools. 

Teachers1  fee  lines  of  competence  in  teaching  physical  education* 

1.  Slightly  more  than  one-third  of  the  teachers  in  Saskatchewan’s 
elementary  schools  feel  inadequate  in  teaching  most  or  all  of  the  physi¬ 
cal  education  program. 

2.  There  is  a  significant  relation  between  teachers’  feelings  of 
competence  in  teaching  physical  education  and  the  age  of  the  teachers. 
Younger  teachers  tend  to  feel  more  competent  than  older  teachers  in 
teaching  physical  education. 

3.  There  is  a  significant  relation  between  teachers’  feelings  of 
competence  in  teaching  physical  education  and  the  amount  of  professional 
preparation  that  teachers  have  taken  in  physical  education.  Teachers 
who  are  relatively  well  qualified  to  teach  physical  education  tend  to 
feel  competent  in  teaching  this  subject,  while  teachers  who  have  little 
or  no  professional  preparation  for  teaching  physical  education  are  more 
likely  to  feel  inadequate  in  teaching  this  subject. 
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U.  There  is  a  tendency  for  teachers  who  feel  competent  in  teach¬ 
ing  physical  education  tc  be  teaching  this  subject  to  their  own  class 
and  in  many  cases  to  classes  other  than  their  own*  This  means  that  in 
most  schools  where  departments li nation  or  semi -departmentalization  is 
being  used,  teachers  who  feel  competent  in  teaching  physical  education 
are  teaching  this  subject  for  teachers  who  feel  less  competent. 

5.  There  is  a  significant  relation  between  teachers*  feelings  of 
competence  in  teaching  physical  education  and  the  type  of  plan  that  they 
prefer  for  instruction  in  physical  education.  Most  of  the  teachers 
who  prefer  to  have  physical  education  taught  by  the  classroom  teacher 
are  teachers  who  feel  competent  in  teaching  physical  education.  Teachers 
who  feel  inadequate  in  teaching  physical  education  tend  tc  favor  a  type 
of  organization  whereby  they  may  be  relieved  of  instructional  responsi¬ 
bilities  in  this  subject. 

III.  IMPLICATIONS  AND  RECOMMENDATIONS 

An  examination  of  the  above  conclusions  suggests  that  improve¬ 
ments  might  be  made  in  several  areas  related  to  physical  education 
instruction.  The  following  impli cat ions  and  recommendations  are  classi¬ 
fied  according  to  organizational  provisions  in  the  schools,  teacher 
placement,  teacher  training,  and  further  research.  The  recommendations 
are  based  on  the  results  of  this  survey,  on  related  research,  and  on 
professional  literature  pertaining  to  this  subject. 

Organizational  provisions  for  instruction  in  physical  education. 
This  study  indicates  that  the  majority  of  the  principals  and  teachers  in 
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Saskatchewan* s  elementary  schools  would  prefer  a  type  of  organizational 
arrangement  for  instruction  in  physical  education  other  than  the  one 
which  they  are  presently  using.  While  it  does  not  necessarily  follow 
that  existing  organizational  arrangements  are  unsatisfactory,  this  does 
mean  that  many  teachers  are  dissatisfied  with  present  conditions  and 
that  both  principals  and  teachers  believe  that  physical  education  might 
best  be  taught  using  other  organizational  arrangements.  Lacking  objec¬ 
tive  evidence  to  indicate  which  type  of  organization  is  most  suitable  at 
different  grade  levels,  the  opinion  of  the  majority  of  principals  and 
teachers  is  probably  sufficient  reason  to  suggest  that  some  changes 
should  be  made. 

In  addition  to  the  above  reason  for  change,  this  study  indicates 
that  approximately  one-third  of  the  teachers  In  elementary  schools  have 
had  no  professional  preparation  for  teaching  physical  education  and  that 
over  one-third  of  the  teachers  do  not  feel  sufficiently  competent  in 
teaching  physical  education.  It  seems  unrealistic  to  expect  these 
teachers  to  teach  physical  education  adequately. 

This  study  also  indicates  that  in  those  schools  where  arrange¬ 
ments  have  been  made  for  teachers  to  have  their  physical  education 
taught  by  another  staff  member,  the  persons  assuming  responsibility  for 
physical  education  tend  to  be  better  qualified  and  to  feel  more  compe¬ 
tent  in  teaching  physical  education  than  the  teachers  they  are  relieving. 
Having  physical  education  taught  by  teachers  who  are  better  qualified 
and  who  feel  competent  in  teaching  this  subject  no  doubt  results  in  stu¬ 
dents  receiving  better  physical  education  instruction. 
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This  study  reveals  that  most  principals  prefer  a  system  of 
departmentalization  or  semi-departmentalization  for  instruction  in 
physical  education  in  grades  four  to  six,  while  most  teachers  would 
prefer  to  have  physical  education  taught  by  a  special  physical  education 
instructor  at  this  level,  and  that  both  principals  and  teachers  prefer 
to  have  physical  education  taught  to  grades  seven  and  eight  by  a  special 
physical  education  instructor  in  the  school*  The  relatively  small  size 
of  many  elementary  schools  and  the  lack  of  qualified  physical  education 
personnel  means  that,  in  most  cases,  it  is  unrealistic  to  hope  to  have 
physical  education  taught  by  a  special  physical  education  instructor* 

It  is  possible,  however,  to  make  provisions  for  teachers  to  trade  sub¬ 
jects  so  that  those  with  ability  and  interest  in  physical  education  may 
relieve  other  teachers  of  their  responsibilities  in  this  subject*  Both 
the  opinion  of  principals  and  teachers  as  expressed  in  this  study  and 
the  literature  on  physical  education  suggest  that  in  the  primary  grades 
physical  education  should  be  taught  by  the  classroom  teacher* 

It  is  therefore  recommended  that  in  the  primary  grades  physical 
education  be  taught  by  the  classroom  teacher,  but  that  in  grades  four  to 
eight  organizational  arrangements  should  be  made  and  teachers  should  be 
encouraged  to  trade  subjects  so  that  physical  education  may  be  taught  by 
those  who  are  most  capable  of  giving  instruction  in  this  subject*  In 
larger  schools  a  teacher  who  is  qualified  to  teach  physical  education 
should  be  employed  to  teach  physical  education  to  grades  four  to  eight 
and  to  give  assistance  in  this  subject  to  the  teachers  of  grades  one  to 
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In  cases  where  there  are  teachers  in  the  schools  who  have  special 
qualifications  and/or  interests  in  physical  education,  and  where  it  is 
not  possible  to  have  these  people  teach  physical  education  to  other 
classes,  provision  should  be  made  for  such  teachers  to  co-ordinate  the 
physical  education  program  and  to  give  assistance  to  other  teachers.  A 
system  of  team  teaching  with  one  member  of  the  team  being  highly  quali¬ 
fied  in  physical  education  might  be  used  to  advantage  in  the  upper  ele¬ 
mentary  grades. 

In  view  of  the  fact  that  at  the  present  time  most  teachers  are 
expected  to  teach  physical  education  to  their  own  classes,  and  since 
this  situation  is  likely  to  continue  to  exist  for  some  time  in  many 
schools,  every  effort  should  be  made  to  provide  in-service  help  in  phy¬ 
sical  education.  This  means  that  qualified  personnel  should  be  employed 
to  act  as  supervisors  or  consultants  in  units  and  school  systems.  With 
the  organization  of  larger  administrative  units  and  the  consolidation  of 
attendance  areas  this  should  be  possible  in  most  cases. 

Teacher  placement.  This  study  indicates  that  there  are  a  con¬ 
siderable  number  of  teachers  in  the  schools  who  have  taken  two  or  more 
professional  physical  education  courses.  There  are,  in  fact,  enough  of 
these  teachers  so  that  theoretically,  one  could  be  placed  in  every 
school  having  eight  or  more  elementary  classrooms  in  operation.  In 
addition  to  those  teachers  who  have  taken  extra  professional  preparation 
in  physical  education  there  are  probably  many  teachers  who  because  of 
background  or  interest,  are  very  capable  in  teaching  physical  education. 
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An  effort  should  be  made  in  the  selection  and  placement  of  teachers  to 
see  that  on  each  elementary  school  staff  there  is  at  least  one  teacher 
who  is  capable  of  relieving  teachers  who  cannot  teach  physical  education 
satisfactorily. 

This  study  indicates  that  younger  teachers  tend  to  feel  more 
competent  in  teaching  physical  education  than  older  teachers.  This  also 
has  implications  for  teacher  placement.  By  balancing  school  staffs  in 
regard  to  the  age  of  teachers,  administrators  will  increase  the  possi¬ 
bility  of  each  school  having  at  least  some  teachers  who  are  willing  and 
capable  in  the  field  of  physical  education. 

Teacher  education.  At  the  present  time  the  majority  of  teachers 
in  elementary  classrooms  are  expected  to  teach  physical  education.  As 
indicated  by  this  study,  many  of  these  teachers  have  had  no  professional 
preparation  for  teaching  this  subject.  As  long  as  the  present  organiza¬ 
tional  arrangements  in  elementary  schools  exist  it  is  essential  that 
prospective  elementary  school  teachers  receive  some  preparation  for 
teaching  physical  education.  With  the  expected  change  in  Saskatchewan 
to  a  compulsoiy  two-year  teacher  training  program  the  above  recommenda¬ 
tion  should  be  possible.  An  increasing  number  of  prospective  elementary 
school  teachers  should  also  be  encouraged  to  specialize  in  physical  edu¬ 
cation  so  that  they  may  assume  physical  education  responsibilities  in  the 
upper  grades  of  elementary  schools.  At  the  present  time  there  are  too 
few  people  specializing  in  physical  education  and  almost  all  of  those  who 
do  become  qualified  in  this  subject  are  absorbed  into  high  school  staffs. 
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Further  research .  There  is  a  definite  need  for  further  research 
on  organizational  provisions  for  teaching  physical  education,  and  on 
organization  for  instruction  in  other  elementary  school  subjects*  As 
mentioned  in  the  early  pages  of  this  study,  traditional  organization  in 
elementary  schools  is  being  questioned  and  some  modifications  and 
changes  are  being  recommended.  Further  research  is  needed  as  a  basis 
for  considering  changes  that  might  be  made. 

In  the  field  of  physical  education  there  is  a  need  for  further 
research  using  the  same  general  sources  of  data  as  those  used  in  the 
present  study  in  order  to  compliment  the  findings  of  this  study.  There 
is  also  a  need  for  research  that  would  evaluate  and  compare  the  physical 
education  programs  offered  under  different  types  of  instructional  organi¬ 
zation.  The  development  of  criteria  to  evaluate  the  physical  education 
programs  offered  in  different  schools  would  make  it  possible  to  relate 
effectiveness  to  organizational  arrangements,  as  well  as  to  additional 
factors  such  as  facilities,  teacher  variables,  supervisory  assistance, 
size  and  location  of  schools,  and  so  on. 

Similar  studies  should  be  carried  out  in  other  subject  areas. 

The  findings  in  other  subject  areas  would  no  doubt  differ  in  some  res¬ 
pects  and  the  composite  results  for  all  elementary  school  subjects  would 
be  both  interesting  and  informative,  and  could  result  in  the  establish¬ 
ment  of  some  definite  pattern  in  regard  to  organization  for  instruction 
in  elementary  schools.  The  establishment  of  such  a  pattern  would  no 
doubt  have  many  implications  for  improvements  in  elementary  school 
organization. 
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APPENDIX  A 

UNIVERSITY  OF  ALBERTA 


FACULTY  OF  EDUCATION 
Department  of 
Elementary  Education 


EDMONTON,  ALBERTA 
CANADA 


Dear  Principals 

At  the  present  time  I  am  doing  graduate  work  in  Elementary  Educa¬ 
tion  at  the  University  of  Alberta.  As  part  of  my  work,  I  am  attempting  a 
study  of  organizational  plans  for  the  teaching  of  physical  education  in 
the  elementary  schools  of  Saskatchewan.  It  is  my  hope  that  you  and  your 
staff  will  be  able  to  provide  me  with  some  of  the  data  required  for  this 
study. 


The  enclosed  material  consists  of  two  questionnaires.  Each  ques¬ 
tionnaire  requires  3~5  minutes  to  complete.  I  would  appreciate  it  if 
you  could: 

1.  Distribute  a  teacher  questionnaire  (yellow  copy)  and  an 
envelope  to  each  elementary  classroom  teacher.  (Envelopes 
are  provided  so  that  the  anonymity  of  teachers  will  be 
respected  in  returning  their  questionnaires.) 

2.  Complete  the  principal  questionnaire  (white  copy). 

3.  If  you  as  principal  are  in  charge  of  an  elementary  classroom, 
please  complete  a  teacher  questionnaire  as  well  so  that  all 
elementary  grades  in  the  school  will  be  represented. 

h •  Collect  and  return  the  completed  questionnaires. 

Data  collected  will  be  reported  for  groups  of  schools  and  the 
identity  of  particular  schools  will  not  be  revealed  in  the  tabulation 
of  results.  Information  from  individual  principals  and  teachers  will 
be  strictly  confidential.  I  have  contacted  the  Department  of  Education 
and  your  Superintendent  in  regard  to  this  survey. 

I  am  enclosing  an  addressed,  stamped  envelope  for  your  conveni¬ 
ence  in  returning  the  questionnaires.  I  would  appreciate  having  the 
questionnaires  completed  and  returned  by  the  end  of  April  if  possible. 

Your  cooperation  in  making  this  study  possible  will  be  greatly 
appreciated. 


Yours  truly, 

S.  BOYD  TAYLOR 


SBT  s  mbc 
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APPENDIX  B 


A  STUDY  OF  ORGANIZATIONAL  PLANS  FOR  THE  TEACHING  OF  PHYSICAL 
EDUCATION  IN  THE  ELEMENTARY  SCHOOLS  OF  SASKATCHEWAN 

PRINCIPAL  QUESTIONNAIRE 


The  purpose  of  this  questionnaire  is  to  determine  practice  and 
preference  in  regard  to  physical  education  instruction. 

Please  answer  the  following  questions  as  accurately  as  possible# 

The  aim  of  the  questionnaire  is  to  gather  information  about 
schools  in  general  and  not  about  particular  schools#  All  replies  will 
be  treated  confidentially# 

I  am  gratefUl  to  you  for  your  help  in  this  study. 


I.  General  Information 

1.  Name  of  school  _ _  _ _ _ _ _ ___ 

2#  Number  of  elementary  classrooms  _ _ _ _ _____ _ _  _ _ __ 

3.  Grades  taught  in  the  school  _ _ _ __ _ ____ 

U#  Your  age  _ _ _ _ _ _ _  _ _ _ _ _ _ 

5#  Sex  _ _ _ _ _  _  _ __________ _ 

6#  Years  of  experience  _ ______ _ ___ _ 

7 •  Number  of  physical  education  courses  that  you  have  taken  as  part 

of  your  professional  training#  _ _ _ ________ _ _ _ 

(Count  only  those  courses  that  are  recognized  as  credit  courses 
by  the  University  and  Department  of  Education  for  certification 
purposes#  i.e#  Courses  for  which  you  have  received  credit  for  a 
Standard  or  Professional  Certificate.  If  a  course  in  physical 
education  was  included  in  your  Normal  School  or  Teachers*  Col¬ 
lege  preparation,  count  this  as  one  course.  The  service  program 
required  of  first  year  University  students  would  not  be  counted 
as  a  course#) 
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8*  In  regard  to  the  teaching  of  physical  education  in  your  school, 
is  any  form  of  departmentalization,  or  semi-departmentalization 
in  which  teachers  trade  subjects,  being  carried  on  at  the  fol¬ 
lowing  grade  levels: 


(a) 

Grades  1  to  3* 

Yes 

No 

(b) 

Grades  U  to  6* 

Yes 

No 

(c) 

Grades  7  and  8. 

Yes 

No 

9 *  If  at  any  of  the  above  grade  levels,  teachers  arc  not  teaching 
their  own  physical  education,  or  are  not  trading  subjects  so 
that  physical  education  is  taught  by  another  teacher,  please 
explain  the  procedure  being  used* 


10*  Is  a  physical  education  specialist  employed  by  your  unit  or 
school  system  to  give  assistance  to  teachers  in  planning  and 
teaching  physical  education* 

Yes  _ _  No  _ _ 

(The  above  refers  to  qualified  physical  education  consultants 
or  supervisors  hired  for  the  sole  purpose  of  helping  teachers 
through  in-service  work,  demonstration  lessons,  planning  pro¬ 
grams,  etc*  If  part-time  or  other  personnel  are  engaged  in  this 
function,  please  explain*) 


II*  Preference  in  Regard  to  Organization  for  Instruction  in  Physical 
Education 


1.  Check  the  item  below  which  best  describes  the  organizational 
plan  which  you  would  prefer  for  instruction  in  physical  edu¬ 
cation  in  your  school  at  each  of  the  indicated  grade  levels. 
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Grade  Level 

1-3  U  -  6  7  &  8 


(a) 

(b) 


(c) 


(d) 


Physical  education 
taught  by  the  class¬ 
room  teacher. 

Physical  education 
taught  by  a  class¬ 
room  teacher  in  the 
school  as  part  of  a 
system  of  departmen¬ 
talization,  or  semi- 
departmental ization 
in  which  teachers 
"trade”  subjects. 

Physical  education 
taught  by  a  special 
physical  education 
instructor  who  is  a 
member  of  the  school 
staff. 

Physical  education 
taught  by  a  visiting 
specialist  employed 
by  the  unit  or  school 
system. 
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APPENDIX  C 


A  STUDY  OF  ORGANIZATIONAL  PUNS  FOR  THE  TEACHING  OF 
PHYSICAL  EDUCATION  IN  THE  ELEMENTARY  SCHOOLS 

OF  SASKATCHEWAN 


TEACHER  QUESTIONNAIRE 


The  purpose  of  this  questionnaire  is  to  determine  practice  and 
preference  in  regard  to  physical  education  instruction. 

Please  answer  the  following  questions  as  accurately  as  possible 
and  return  the  questionnaire  to  your  principal  in  a  sealed  envelope. 

The  aim  of  the  questionnaire  is  to  gather  information  about 
schools  in  general  and  not  about  particular  schools.  All  replies  will 
be  treated  confidentially. 

I  am  grateful  to  you  for  your  help  in  this  study. 


I.  General  Information 

1.  Name  of  school  _ _ _  . 

2.  Teaching  grade  (s)  _ ____ _ _______ 

3.  Age 

li.  Sex _ _ _ _ 

5.  Years  of  experience  _  _ _  _ r _ _ _  _ _ 

6.  Number  of  physical  education  courses  that  you  have  taken  as  part 

of  your  professional  training  _ _ _ _ „ 

(Cotint  only  those  courses  that  are  recognized  as  credit  courses 
by  the  University  and  Department  of  Education  for  certification 
purposes,  i.e.  Courses  for  which  you  have  received  credit  for  a 
Standard  or  Professional  Certificate.  If  a  course  in  physical 
education  was  included  in  your  Normal  School  or  Teachers*  Col¬ 
lege  preparation,  count  this  as  one  course.  Hie  service  program 
required  of  first  year  University  students  would  not  be  counted 
as  a  course.) 
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II*  Present  Practice  In  Teaching  Physical  Education 

1*  Check  the  item  below  which  best  describes  the  manner  in  which 
physical  education  is  taught  to  your  class. 

(a)  _______  Teach  physical  education  to  my  own  class* 

(b)  ________  Physical  education  is  being  taught  to  my  class  by 

another  elementary  staff  member. 

(c)  _______  Physical  education  is  being  taught  by  a  special 

physical  education  instructor  who  is  a  member  of 
the  elementary  school  staff. 

(d)  _ _  Physical  education  is  being  taught  by  a  visiting 

specialist  employed  by  the  unit  or  school  system. 

(e)  _  No  physical  education  is  taught  to  my  class. 

(f)  _ _  Other  arrangements.  (Specify)  _ _ 


2.  Number  of  classrooms,  including  your  own,  to  which  you  are 

teaching  physical  education. _ 

III.  Preference  in  Regard  to  Organization  for  Instruction  in  Physical 
Education. 


1.  Check  the  item  below  which  best  describes  the  organizational 
plan  which  you  would  prefer  for  instruction  In  physical  educa¬ 
tion  at  the  grade  level  that  you  are  presently  teaching. 

(a)  _______  Physical  education  taught  by  the  classroom 

teacher. 

(b)  _  Physical  education  taught  by  a  classroom  teacher 

in  the  school  as  part  of  a  system  of  departmen¬ 
talization  or  semi-departmentalization  in  which 
teachers  "trade"  subjects. 

(c)  ________  Physical  education  taught  by  a  special  physical 

education  instructor  Who  is  a  member  of  the 
school  staff. 

(d)  _ _  Physical  education  taught  by  a  visiting  speci¬ 

alist  employed  by  the  unit  or  school  system. 
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2.  Check  the  item  below  which  best  describes  your  feelings  of 
competence  in  teaching  physical  education  at  your  grade  level* 

(a)  _____  Feel  proficient  in  teaching  all  areas  of  the 

physical  education  program* 

(b)  _______  Feel  proficient  in  teaching  most  areas  of  the 

physical  education  program* 

(e)  _____  Feel  inadequate  in  teaching  most  areas  of  the 

physical  education  program. 

(d)  __  Feel  inadequate  in  teaching  all  areas  of  the 

physical  education  program* 
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